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EDITORIAL by EDOUARD MOROT-SIR 
Cultural Counselor 
Representative in the United States of French Universities 


Ir this issue of Education in France we have tried to give an idea of 
the role and significance of Cultural Relations in French intellectual and 
artistic life. The analyses we present will offer proof that for France 
cultural action outside the country is closely bound to our philosothy of 
education. In what sense? 


To begin with, cultural activities abroad are dominated by a principle 
of independence and autonomy. The separation of political, economic and 
cultural services is in every circumstance strictly maintained. In parti- 
cular, in Paris as in the French diplomatic posts throughout the world, 
the administration of cultural affairs is completely separated from that 
of the Press and Informtion Services. This administrative independence 
arises froma deep appreciation of the special vocation of cultural affairs 
in the world today. They have an educational mission in so far as we be- 


Lieve that the exchange of men, ideasand works 1s the supreme cultural tie. 


Next let me turn to our traditional conception of culture and, in 
general thought, the clear distinction made between culture and civiliza— 
tion. The latter is the result of the work and inventiveness of men of 
any historical group. In contrast, culture refers to the 1deal which dom- 
nated and oriented a collective effort. Sociologists, it is true, ask us 
to consider social structures and their evolution objectively. And they 
imvite us to confound civilization and culture. Common sense rejects this 
assimilation; so does philosophy. There is an obvious difference between 
what we generally refer to as the civilized man and the cultivated man. 
We shall express it in its simplest terms: every civilization, even if it 
should extend to all the peoples of the earth, is local, particular; 1t 1s 


situated in the present and, as Paul Valery observed, it 1s mortal. On 


the contrary, culture is universal in purpose; it transcends frontiers, 
traditions, customs, current social behavior; Mallarme'’s famous verse ap- 


plies to it: "Tel qu'en lui—méme enfin l'eternité le change." 


To be sure, we know that facts are subject to alteration, that esthe- 
tics vary from generation to generation, that moral values themselves 
undergo changes. But to believe in culture as the ideal of education is 


to think that beyond historical compromises there is a permanent ideal for 
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the development of minds as well as faithfulness to the great achievements 
of human intelligence whitch transcends any given stage of civilization. 


- : This ideal has always been upheld by French thought. In doing so we a 
have often led the admirers as well as the disparagers of this French tra- 3 
dition tc say: "You Frenchmen have a tendency to claim the prerogative of : 

cuiture; your universal model of man so closely resembles the Frenchman ‘ 

that he could be mistaken for him." And the famous question: Is God ie 

French? could be interpreted as: Is culture French? It is decidedly dif- 

ficult to reply to such a remark when you yourself are French! However, | 

tt is possible to detect a certain amount of unfairness in this accusa- ; 


tion of cultural imperialism. We concede that every Frenchman may some- 
times happen to confuse culture and his oun culture or even, and not with 
out natveté, attribute to himself the prerogative of true culture. But de- 
spite these misinterpretations it must be acknowledged that intellectual e 
and artistic France has, for its part, always tried to discover what in : 
each man through the force of his mind transcends the individual or group. 
And that is why the ideal of the cultivated man is in itself an ideal of 


universal communion. 


It is also the profound meaning of the French policy for cultural re- 
lations. A cultural bureau must not be simply a sort of export-import 
house which serves the interests of a country. Nor is it the disguised 
form of a publicity office under the hidden control of a political agency. 
It is the simple and modest representative of a philosophy, a science, an 


art, an education in their highest and best aspects, t.e. in those which 


escape particularism. 


No human work or action is perfect. At the least, the purpose that 
inspires it must remain pure and sincere. There are no valid cultural 


relations without faith in a universal culture; and this faith is the 


source that feeds cultural exchanges and converts them into friendship. 
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LAST MINUTE ANNOUNCEMENT 


At the moment of going to press we received a book which we would like 
to bring to the attention of our readers, 


LES TECHNIQUES AUDIO-VISUELLES 
au service de | 'enseignement, 


published under the direction of Robert Lefranc, Director of the Audio-Visual Centre 


of the Normal School in Saint-Cloud, Head of the Department of Audio-Visual Material 
at the Institut Pédagogique National. 


H. Canac, H. Dieuzeide, M. Egly, J.Guenot, R. Lefranc, G. Mialaret, H. Nozet 
and J. Valérien have contributed the various articles and R. Vettier, Honorary Direc- 
tor of the Normal School of Saint-Cloud, wrote the foreword. Due to lack of time, 
we cannot review it, but we should like to present an extract from the preface by 


Louis Cros, Director of General Administration at the Ministry of National Education. 


"Here is a long-awaited book which lives up to all expectations. It is 
the work of an eager team founded after the war by a great university profes- 
sor who was fully aware of the importance that the modern techniques of pic- 
ture and sound recording and transmitting were going to assume in education: 
records, filmstrips, movies, radio, television, etc... 


Audio-visual techniques have been said to initiate a pedagogical revo- 
lution comparable in importance to that stirred up five centuries ago by the 
invention of printing. 


it remains to be. seen how these new means should be used so that, far 
from encouraging any passivity in pupils, they may be a new element of acti- 
vity and interest in the class. It is important that the course remain a 
dialogue between the pupil and the teacher, that it keep the pupil's curios- 
ity alert in order to promote and give new impulse to that personal effort 
without which there can be no education. The authors of this book have given 
us their ideas on this important subject." 


We include the Table of Contents of the book on the following page. 


Cahiers de Pédagogie Moderne, Editions Bourrelier, 55, Rue Saint Placide, Paris 
1961 
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M. LUCIEN PAYE APPOINTED MINISTER OF NATIONAL EDUCATION 


M. Lucien Paye, Director General of "School Organization and Programs” 


at the Ministry of National Education, was appointed Minister of National 


Education by General de Gaulle, acting upon the proposal of M. Michel Debré. 


This appointment was announced following a conference between ihe Premier and 
the President of the French Republic. 


M. Lucien Paye was born in Vernoil (Maine-et-Loire). The grandson of 
an "instituteur", and son of an engineer of the "ponts et chaussées” School, 
he is a graduate of the "Ecole normale supérieure", a professor "agregé", and 
a Doctor in Letters, without mentioning a degree in Law and one in Arabic. 
After a few years of teaching in a Moslem "collége” at Rabat, he has had many 


opportunities toprove his talents as a leader and organizer in posts entrust- 
ed to him, particularly in North Africa. 


After the interlude of the war when as captain of an Arab contingent, he 
took part in the landing on the Riviera, then in the operations of the Rhone 
Valley and the German campaign, M. Paye was entrusted by M. Yves Chataigneau, 
then Governor General of Algeria, with the post of Director of Reforms. 


In 
this capacity he helped draw up the statute of |947. 
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From 1949 to 1955, M. Paye was Director of Public Education in Tunisia. 
His great concern for defending French culture, his rather lofty conception 
of authority - especially the authority of the State - caused him difficul- 
ties with the nationalists during those troubled years. Later with the return 
to peace, the "Neo-Destourians" were among the first to pay homage to his 
work as a "builder" and were grateful to him for his achievements in school 
construction, which today are of primary benefit to Tunisian children. 


After becoming Director of University Services for Relations with For- 
eign Countries and the Over-seas Territories, M. Paye also accepted a tempo- 
rary mission under M. Robert Lacoste, then Resident Minister in Algeria. With 
the title of Director General of Political Affairs and Public Offices, he took 
part in drawing up a new statute for Algeria, which was never adopted but put 
forth certain leading ideas which still reappear today. 


As Rector of the University of Dakar, the new Minister, who in the mean- 
time had earned his Doctorate in Letters at the Sorbonne, again proved himself 
to be a "builder". In Dakar the buildings, scattered about a campus in the 
American manner, have become the envy of many metropolitan universities. The 
inauguration of this university in December /1959, offered General de Gaulle 
the opportunity to appreciate the Rector's talents. A few weeks later he in- 
vited him to join the Government. 


At fifty-four, M. Lucien Paye became Minister of National Education, 
but before that his inspiration had already led to the first steps in apply- 
ing the educational reform. 
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FRENCH CULTURAL AND TECHNICAL ACTIVITIES ABROAD IN 1959 - 1960 


Part | 


CHAPTER 1. French Education in Foreign Countries 
A - General Aspects 


|) Modernization of teach ing methods 
2) Training and placement of teachers 
3) Adaptation and modernization of institutions 


B - Geographical Factors 
North America 
South America 
Africa 
The Middle East 
Asia and the Pacific tslands 
CHAPTER II. Scholarships 
>} University scholarships 
2) Technical co-operation scholarships 
CHAPTER I11. Cultural exchanges 


1) Books and Periodicals 
2) Movies ~— Radio - Television 
3) Records - Publications - Photographs 
4) Missions and Congresses 
5) Reception of foreigners 
CHAPTER IV. Artistic Exchanges 

A.- The Theater 

B - Plastic Arts 

C - Music 


D - Archeological Excavations 
CHAPTER _V. Technical Co-operation 


A - Bilateral Technical Co-operation 
2} Strengthening of positions held 


Exploration of possibilities for action 
3) Consolidation of the administrative and material organization 
of the technical co-operation 


B —- Multilateral Technical Co-operation 


»} Expanded program of technical assistance of the United Nations 
2) Special fund of the United Nations 


CHAPTER Vi. Cultural Action within the International Organizations 
A — UNESCO 
8 - Union of Western Europe 
C - The Council of Europe 


Part 


Cultural and Technical Relations with Morocco, Tunisia, Laos, Cambodia and Vietnam 


CHAPTER 1. Morocco and Tunisia 

A - Education 

B - Technical Co-operation 
| French Civil Servants 


2) Training operations 
3) Activities strictly related to technical co-operation 


CHAPTER II. Cambodia, Laos, Vietnam 
A = Education 
B - Technical Co-operation 


1) By making permanent experts available to the three states 
2) By sending experts on short missions 
3) By reception of scholarship holders and "stagiaires”. 
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FRENCH CULTURAL AND TECHNICAL ACTIVITIES ABROAD IN 1959-1960 


CHAPTER |. FRENCH EDUCATION IN FOREIGN COUNTRIES 


1959 has seen the implementation of the Ist year of the "5-year program of 
expansion and reconversion of the cultural and technical activities of France abroad". 
The activities of the "Service de |'Enseignement et des Oeuvres", one of the services 
of the "Direction Générale des Affaires Culturelles et Techniques” (D.G.A.C.T.) will 
be studied on two levels: its general aspects, common to all the areas it concerns, 
and problems peculiar to the principal geographic regions. 


A. General aspects 


The diffusion of the French language Conuitions the success of the other forms 
of cultural and technical work among foreigners and is therefore fundamental to all 
the activities of the "Direction Générale des Affaires Culturelles et Techniques". 


it is important that in all the foreign universities a sufficient proportion 
of French-speaking students be maintained so that the use of French be not considered 
the luxury of a smaller and smaller local elite. 


The obstacles it has met since the second world war have necessitated changes 
in the teaching of French in foreign countries. 


The "Direction Générale des Affaires Culturelles et Techniques" has thus been 


led to re-examine teaching methods, to alter teacher-training and to fashion educa- 
tional activities after local needs. 


1. Modernization of teaching methods 


Methods producing more rapid results must be added to traditional methods 
which proceed by slow impregnation and assure an education in depth but require years 
of study. In the very near future it would also be wise to prepare new tools for 


teaching (manuals, records, graphic documents) to be used in French, Franco-foreign 
and foreign institutions. 


To meet these needs an "Association for the study of the means of teach- 
ing and spreading the French language" was created in 1959 under the patronage of the 
Ministry of National Education and the Ministry of Foreign Affairs. The "Bureau of 
Study and Liaison for the Teaching of French in the World" constitutes the permanent 
and technical agency of this association. Composed of a small number of specialists 
in linguistic and pedagogical problems, the bureau purposes to guide and coordinate 
teaching efforts and, if possible, to furnish specific technical necessities. The 
"Service de 1'Enseignement et des Oeuvres” has also multiplied shipments of teaching 
materials. Centers of "accelerated French" have been created in Mexico, Great Britain, 


Peru, Norway and Brazil. Forty-eight "audio-visual units” are currently in operation 
in the world. 


2. Training and Placement of Teachers 


in 1959 the D.G.A.C.T. continued its efforts to prepare professors recently 
recruited for their mission abroad and to add to the training of teachers who have 
held their posts for many years. in addition, various measures have been taken to 
improve the material lot of these government employees. 
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LYCEE LOUIS PASTEUR - BOGOTA, COLUMBIA 


- Several training programs have been organized at the "Centre Internatio- 
nal d'Etudes Pédagogiques de Sevres” in order to initiate newly recruited professors 
to the local conditions under which they will work. During these |0-day training pe- 
riods the new professors are informed of recent developments in methods of teaching 
French to foreigners, in the progress of "fundamental French", and in audio-visual 
methods. 


- It has seemed indispensable to rotate the teaching corps in foreign coun- 
tries periodically so that professors can resume contact with French university life 
whose spirit and methods are in constant evolution. In 1957 it was decided as a gen- 
eral rule to limit foreign teaching assignments to six years. 


This new policy for the teaching corps has made possible the regular pub- 
lication of vacancies in posts and systematic enlisting of young French professors in- 
terested in foreign countries. These vacant posts are filled after consulting the 
"Section Permanente de la Commission Interministerielle de |'Enseignement Francais a 
l'Etranger", which is composed of nine members: three representatives of the Ministry 
of Foreign Affairs, three representatives of the Ministry of National Education, and 
three representatives of the professional organizations of teaching personnel. 
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3. Adaptation and modernization of institutions 


a) The D.G.A.C.T., aware of the role plaved abroad by religious teach- 
ing orders of French origin, has striven to develop its traditional policy by granting 
them travel subsidies. The purpose of the subsidies is to make it possible for priests 
and nuns who teach French to resume contact with French life in France and to encour- 
age the orders to send out young teachers to relieve those who have left. in the same 
spirit, "bourses de noviciat" (around 60 were awarded in 1959) have been created to 
make it possible for foreign churchmen to do advanced studies in France for from one 
to three years, after which they return to their country of origin with a diploma guar- 
anteeing their qualifications (see chapter on Scholarships). 


in the same vein should be mentioned the "contrat-type" offered to non-- 


titular French professors who wish to teach in private French establishments in foreign 
countries. 


b) in conformity with the directives of the 5-Year Plan, the D.G.A.C.T. has 
also made a great effort to modernize teaching in French schools, especially in the 
scientific and technical field. A program for re-equipping the laboratories of French 


"lycées" abroad has been established, but its complete realization wil! take several 
years. 


An effort has been made to use accelerated methods to teach French to 
foreign technicians destined to work in contact with French enterprises. Whenever 
possible, the teaching of French is supplemented by technical instruction in French. 
in this instance teaching is very closely related to the work of technical assistance 
in training local experts. 


c) For several years need has been felt for a diploma reserved to foreign 
students and guaranteeing, by the seal of a French university, the holder's knowledge 
of the French language or, on a higher level, of French literature and culture. 


An order of the Rector of the Academy of Paris, dated January 3, 1959, 
very opportunely filled this gap. Three examinations of graduated difficulty were 
established. They can be taken either in Paris or in centers created for this pur- 
pose in different foreign cities upon authorization by the University of Paris. These 
examinations can be prepared for at the French institutes and Centers of Studies or 
at Sections of the Alliance Francaise, but there is nothing to prevent an independent 
student who has learned French in local institutions, from taking these tests. 


d) In 1959 the D.G.A.C.T. undertook a complex and long-range task designed 
to develop the system of French Institutes in foreign countries, especially in Europe. 
Without neglecting the elementary instruction of the language ‘to young adults, and 
without aspiring at being small universities, these Institutes must help train local 
professors of French; they must also be instruments of permanent liaison between French 
universities and the foreign universities near which they are located, and offer the 
foreign intellectual elite the means to continue studies carried out in France in the 
fields of letters, arts and sciences. Finally, on a practical level they must assist 
foreign students going to France. 
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B. Geographical Factors 
1. Europe 


The efforts of the Direction General in the field of French instruction 
in Europe are designed to: 


- adapt French instruction in Western Europe to the modernization require- 
ments defined by the 5-Year Plan, 


- open up new avenues for the spread of French language and culture in East- 
ern Europe. 


a) Eastern Europe 


Following long negotiations in previous years, appreciable results were 
achieved during | 959. 


The French Cultural Services in Moscow and Warsaw have been strengthen- 
ed; a small team of five teaching assistants has been installed in the Universities 
of Moscow and Leningrad while Russian assistants have been invited to French univer- 
sities. 

Yet it is in Poland that the most remarkable results have been obtain- 
ed. The Center of French Studies of the University of Warsaw has gone into operation, 
and it was well raceived by students and professors. 


In addition to foreign assistants and university readers who assure a 
certain permanence to the presence of the French language in Eastern Europe, an in- 
crease in the exchange of professors must be noted. They go on missions that afford 
them the opportunity to resume contact with the current use of the language they teach. 


in this respect, mention must be made of the vacation courses for foreign 
professors of French; these courses are evolving in a satisfactory way, especially in 
Poland and Bulgaria. Moreover, numerous professors from Eastern Europe go to France 
to take part in study programs, especially at the Center of Accelerated French Teach- 
ing in Saint-Cloud. 


b) Western Europe 


The work of the "Service de |'Enseignement" during 1959 tended to con- 
centrate on furthering the growth of various French establishments, on modernizing 
teaching and adapting it to the conditions of local university life and on developing 
scientific instruction within these institutions. 


The number of students in French schools continued to grow in 1959. 
The French Lycée in London now has more than 2,000 students. Moreover, foreigners at- 
tend the lycée in ever-increasing proportion. Thus, of the 2,000 students, |, 300 are 
British and nearly 400 others are foreigners of nationalities other than French. 


This phenomenon is favored by the efforts made concurrently by the Direc- 
tion General and the Ministry of National Education to determine equivalences between 
French and certain foreign~degrees and, when this equivalence cannot be established, to 
make it possible for pupils in the secondary grades to study in French schools for 
either local or French examinations, according to the pupil's preference. 


2. Worth America 


a) United States 


French Cultural action in the United States is mainly on the univer- 
sity level, and American universities customarily make direct appointments of the 
Professors of their choice. However, cultural diffusion jis also achieved through 


museums or French-American groups such as French Alliances and affiliated groups. 
There were 216 in 1960. 
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The Cultural Services of the French Embassy, located in New York at 
972 Fifth Avenue, has at its head a Cultural Counselor who is also the representa- 
tive in the United States of French Universities; he is assisted by a university 
mission and the Service consists of the following sections: an administrative sec- 
tion, a university section for French and American scholarships, pedagogic, art 

and audio-visual sections, and a documentation service. in its relations with the 
universities, the Cultural Service is assisted by a non-profit organization: the 
Society for French-American Cultural Services and Educational Aid (FACSEA); this 
organization is in charge of exhibits and distribution of films, slides, soundtapes, 
filmstrips, etc... The Cultural Service works in liaison with the major American 
cultural organisms: the International Education Exchange Service, the Institute of 
International Education, the Conference Board of Associated Research Councils. in 
1960 a Cultural Attaché was appointed in San Francisco; his mission is to represent 
the Cultural Counselor in the West Coast States. Other representatives wil! short- 
ly be appointed for the Middlewest and the South in order to assure a more exten- 
sive cultural action. 


b) Canada 


In Canada French culture is prevalent, particularly in the Province of 
Quebec and certain centers of the Maritime provinces, but still has too little in- 
fluence in the other regions of the country. 


The success of schools like the Collage Marie de France or the Collage 
Stanislas in Montreal, where a class in elementary mathematics was created in 1959, 
is very encouraging. The universities of central and western Canada should be offer- 
ed assistance in promoting the study of the French language and literature. 
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3. South America 


In South America.a new stimulus came from the development of centers of 
audio-visual instruction. This new pedagogical method was conceived in order to 
give rapid instruction to technicians, the future holders of French government schol- 
arships. The centers of accelerated French created in Mexico in 1958 aroused the in- 
terest of university officials in Mexico City and Monterrey, who recently decided to 

create their own “audio-visual units" and to adopt the pedagogical methods for teach- 


ing modern languages, worked out in the laboratories of the Ecole Normale Supérieure 
of Saint-Cloud. 


Most of the secondary schools saw the number of students increase in marked 
proportions. Various arrangements were made to help them meet this afflux. The new 
lycée in Santiago, Chile, went into operation. 


The Alliance Francaise consolidated its position all over the Latin American 
continent. The Service de |'Enseignement supported it in this expansion policy by cre- 
ating a dozen new posts. It is attracting new and younger audiences. 


Africa 


During 1959 new problems concerning Africa confronted the services of the 
D.G.A.C.T. The members of the French Community are of course not within its adminis- 
trative jurisdiction; but the Service de |'Enseignement has become responsible for the 


university mission in Guinea, which, despite the fact that many left, still numbers 
150 teachers. 


The Direction of Higher Education, a major service of the Ministry of Natio~ 
wil Education, has competency for all problems concerning the establishments of Higher 
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Education functioning in the states of Africa and Madagascar. There are today four 
establishments of Higher Education in Africa: Dakar University, the institute of 
Advanced Studies in Tananarive, the Center of Advanced Education in Abidjan, and 
the Center of Administrative and Advanced Technical Studies in Brazzaville. The 
University of Dakar was created by the decree of February 24, 1957, in application 
of the "loi-Cadre"; it replaced the former Institute of Advanced Studies founded 

in 1950 in Dakar. 


- A 10-year plan has been approved for the development of Higher Educa- 
tion in the Community. 

- The Institute of Advanced Studies in Tananarive will in the near future 
be replaced by a full-fledged University. 

- The Center of Advanced Education of Abidjan has been created by a deci- 
sion of July 31, 1959, to replace the former experimental Center of Advanced Stu- 
dies opened in 1958. 

- A Center of Advanced Administrative and Technical Studies which had been 
opened provisionally in October, 1959, has been officially created by a decision of 
December 3, 1959. 


in 1960, 1,879 students coming from the twelve African Republics en- 
rolled in universities in France: 1,590 men, 289 women. 1|,315 enrolled in Dakar 
University. 4,000 French teachers have been sent to the member states of the Com- 
munity. 


it is imperative to answer as rapidly as possible, requests addressed to 
France by countries like Ghana, Nigeria, Gambia, Sierra Leone, which want to commu- 
nicate as much as possible with the French speaking states surrounding them. Thus 
absolute priority has been given in these countries to teaching the language. The 
recent appointment of French assistants or professors to foreign schools, in parti- 
cular in Freetown, Monrovia and ibadan, aims primarily at improving the students in 
French. Moreover, the instructors or professors appointed at the Alliances Fran- 
caises, principally in Accra and Lagos, are trying to reach a new public; a parti- 
cular effort has been made along this line, thanks to audio-visual methods for ac- 
celerating teaching of French, methods that have already proved successful in Lagos. 


In contrast to the former British colonies of black Africa, countries like 
Ethiopia or Ile Maurice have been imbued with French influence for a long time. it 
is nonetheless necessary to continue work there, particularly by offering additional 
means to the schools and colleges of the Alliance Francaise, to the lycées of the 
Lay Mission and the Cultural Centers. 


5. The Middle East 


The year 1959 was particularly fruitful for French cultural activities in 
the Middle East. It is important here to distinguish the United Arab Republic from 
the other countries of the Middle East: Libya, Turkey, Israel and Iran. 


a) The United Arab Republic 


The cultural activity of France in Egypt in 1959 was developed subse- 
quently to the Zurich agreements, made between the two countries in August, | 958. 
These agreements provided for restoration to the French Lay Mission of two iycées 
in Cairo and Alexandria, which reopened in %ctober, 1959, with French headmasters 
and professors. These lycées, as in fact the four former |ycées of the Lay Mission 
that are henceforth Egyptian (in Heliopolis, Port-Said, Daher and Zamelek) prepare 
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students in French for Egyptian examinations, with the exception of the so-called 
national subjects which are taught in Arabic. French professors have been assigned 
to these six schools through the D.G.A.C.T. Their activity complements that of 

the religious institutions, which never interrupted their work (even after the events 
of 1956) and the lycée in Damas, in which the programs take pattern by those of the 
lycées in Cairo and Alexandria. 


The French Institute of Oriental Archeology in Cairo, an establishment 
under the Direction of Higher Education of the Ministry of National Education, has 
resumed its work: it has four resident specialists —- two Egyptologists and two Arabic 
scholars. Finally, either through teaching missions or appointments to permanent 
posts, French universities are again represented in Egyptian institutions of higher 
education, particularly in the Faculties of Letters and Law. 


b) Other Countries of the Middle Fast 


In the spirit of the 5-Year Plan and without sacrificing any aspect of 
traditional activities, the D.G.A.C.T. has striven primarily to intensify instruction 
of the French language, particularly for technicians. For this purpose audio-visual 
centers for accelerated instruction have been founded or enlarged: by December 31, 
1959, there were four audio-visual centers in the Middle East - in Jerusalem, Ankara, 
Teheran and Tabriz. At the same time an effort was made in technical institutions 
to improve the teaching of French. The Services of Teaching and Technical Co-opera- 
tion have continued the re-equipment and modernization of various establishments, 
among them the Faculty of Medicine and the Advanced Engineering School in Beyrouth. 


The D.G.A.C.T. has made a particular effort to accelerate and improve the 
training of local professors of French who will one day replace the French professors. 


FRENCH LYCEE AT HELIOPOLIS, EGYPT 
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6. Asia and the Pacific Islands 


On the Asian continent, with the exception of Cambodia, Laos and Vietnam, 
the cultural influence of France is often of. recent origin and runs into linguistic 
difficulties. Here the elite must be given the means to appreciate the major French 
works and to continue research undertaken in France. 


a) India 


India offers a very complex terrain to the penetration of French culture. 


With the exception of Pondichery where the College, the French Institute and the Al- 
liance maintain tradition, the Service de |'Enseignement has made an effort whenever 
possible to work in liaison with the Service of Technical Co-operation. Its goal is 
to develop audio-visual methods of teaching the French language to Indian technicians, 


especially in the large centers of Bombay and Calcutta where missions of French schol- 


ars and technicians (in particular at the "Tata Institute" in Bombay) have awakened 
the interest of their Indian colleagues in French science and techniques. 


b) Japan 


Visits to Japan, made by technicians and lecturers through the Service 
of Cultural Exchanges, answer the traditional desire of the Japanese to be up-to-date 
on the evolution of foreign techniques. But the French language and culture continue 
to enjoy high reputation in this country. Thanks to French professors who teach in 
the universities, at the French Athenée, and especially at the French Institutes in 
Tokyo and Kyoto, several thousand Japanese students and researchers benefit each 
year from French instruction. For its part, the Franco-Japanese House, newly in- 
stalled in very modern quarters, has helped very effectively to tighten the bonds 
between the two countries in the fields of orientalism and exchanges of schojlars. 


c) Indones1a, Tharland 


French cultural influence in Indonesia is relatively recent. In Thai- 
land, new possibilities are opening up; here and there the Alliance Francaise and 
the Cultural Centers play an important role, and the new attraction exercised by 
French techniques contributes its share to traditional French activities. 


CHAPTER 11. SCHOLARSHIPS 


in 1959, an important element modified French policy on the question of at- 
tributing scholarships to foreigners. 


For the first time in many years, the 5-Year Plan placed at the disposal of 
the Ministry of Foreign Affairs new credits which, although opened only on January |, 
1959, made it possible to extend the scholarship program from the opening of classes 
in the fall of 1958. The goal of the plan is to double university scholarships and 
to triple technical scholarships within the five years. These additional credits 
have also afforded the opportunity to put new ideas to work and to improve the re- 
ception of students and trainees ("stagiaires") in France. 
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1. University Scholarships 


Since 1956 credits had remained fixed at an annual amount ranging about 
3, 560,000 NF ($712,000). During the first period of the Plan the sum was raised to 
4,460,000 NF ($892,000) for 1959, with credits reaching the figure of 5,260,000 NF 
($1,052,000) for 1960; from 811 scholarships (a year) for the school year, 1957-1 958, the 
figure rose to 947 in 1958-1959 and to 1,092 in 1959-1960. Thus in two years there has 
been an increase of 281 scholarships that is nearly a third of the total number. 


Europe alone is entitled to 85 new scholarships, or a third of the entire 
increase: this situation is explained by the efforts for cultural renewal in Poland, 
Yugoslavia and Rumania, which received 45 scholarship. Despite this increase, the 
proportion of scholarships attributed in Europe in comparison to the rest of the world 
was reduced from 49% in 1958 to 44% in 1960. 


Southeastern Asia has 11% of the total. This percentage does not include 
scholarships granted - for administrative reasons - by the Ministry of National Edu- 
cation to some 200 students from Cambodia, Laos and Vietnam. 


The Africa-Levant sector, with an increase of 50%, is the most highly favor- 
ed; a situation which corresponds to the desire to further the cultural relations 
which France has traditionally maintained with countries like Lebanon and Iran. The 
450 scholarships offered to Tunisian and Moroccan students do not appear in the sta- 
tistics of the Ministry of Foreign Affairs as they are based on special credits. 


As for America, the increase may seem relatively small (20% in relation to 
1958), because until now it has concerned exclusively Latin America, which thus bene- 
fits from an increase all the more notable as a still greater effort has been carried 
out in granting technical co-operation scholarships. 


But the most spectacular advance, from 7 to 90 scholarships, regards what 
are referred to as the "special programs". They include: 


- the so-called scholarships of "noviciat” which are designed to make it 
possible for nuns or priests teaching in foreign private schools, especially in Greece, 
Latin America and the Near East, to be trained in France and thus to continue the mis-— 
sion of French instruction which the recruitment crisis of the religious orders in 


France was seriously threatening. These long-term scholarships which numbered 31 in 
1958-1959, increased to 6! in 1959-1960. 


~ the creation of scholarships for "doctorats du 3° cycle", particularly 
well adapted to foreign students, seemed to deserve a special effort: 20 scholarships 
in 1958-1959 and 25 in 1959-1960 were reserved to foreign students who were already 


working in France and who were judged by their professors to be worthy of entering the 
"3° cycle". 


- scholarships for foreign resident doctors: 2 scholarships were estab] ish- 
ed to complete the program set up by the "Assistance Publique" of Paris for "foreign 
resident doctors", while two other scholarships were offered to make it possible for 


those foreign doctors who do not know French to prepare themselves for their residency 
in Parisian hospitals. 


On another level, the Ministry of Foreign Affairs developed its program of 
summer school scholarships, of a month or two, granted students or professors who take 
the summer school courses organized for foreigners at most French universities. The 
number of these scholarship holders rose to yoo in !959. 
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With respect to assistance to foreign students in arranging both their 
studies and their stay in France, mention must first be made of the dispositions 
taken to encourage trips to France by groups of students or professors. They are 
invited either for study programs at institutions, such as the "Centre Internatio- 
nal d'Etudes Pédagogiques in Sévres" or the Center for Study of Elementary French 
of the Ecole Normale Supérieure in Saint-Cloud, or for study tours of France. 
Around fifteen study programs and tours are organized each year. 


An effort was also made to improve the orientation of foreign students in 
the various fields, by encouraging a high proportion of them to engage in scientific 
and technical studies: to do so is both in the interest of France which has numerous 
excellent schools in these fields, and of the foreign countries themselves, especial- 
ly those which are in the process of development. However, the training of foreign 
professors must still continue to enjoy first preference. 


Important measures were taken in 1958 to improve the reception of foreign 
students. The "Comité d'Accuei!l aux Etudiants Etrangers", created in 1945, does a 
very good job, but its activities are necessarily limited to the Paris region. A 
new agency, the "Centre National des Oeuvres Universitaires et Scolaires" has there- 
fore been entrusted with the task of extending these activities throughout the coun- 
try. The Centre National has created regional reception bureaus for scholarship 
holders. Services are also being set up to help the non-scholarship students who 
naturally constitute the Majority of foreign students, first in Paris where they are 
the most numerous, and eventually in the provinces. Private organizations of every 
sort, especially general associations of students, have been called upon to co-operate 
in this joint effort of the Ministry of Foreign Affairs and the Ministry of National 
Education. 


in liaison with the "Association France-Vietnam", arrangements were made 
for the creation in 1960 of a special reception agency for Vietnamesc students: it 
may be hoped that these students, who are still very numerous in France but who have 
been coming in declining numbers these last few years, will again feel drawn to France. 


In liaison with the Center of Research and Studies for the Diffusion of 
French of the Ecole Normale Supérieure in Saint-Cloud, the Institute of French Lan- 
guage and Civilization of Besancon made scholarship students who did not know French 
well, take a linguistic "pre-stage" from August 15 to October 15, devoted to accele- 
rated instruction of the spoken language according to audio-visual methods, and then 


a specialized training course preparing the scholarship holders for their subsequent 
studies. 


Moreover, in liaison with the Ministry of National Education, "Journées d'in- 
formation et d'orientation pratique et universitaire" were organized at the beginning 
of the school year in October, 1959, for the benefit of all foreign students, newly 
arrived in Paris. Those students who felt the need of further orientation, could then 
enroll in work groups especially organized for them. There they were initiated to the 
vocabulary, methods and techniques of French Higher Education in their respective 
fields of special ization. ‘ 


In concluding, it is interesting to note that as a parallel to the scholar- 
ships granted to foreign students, the Ministry of Foreign Affairs in 1959 attributed 
140 scholarships, generally for a 10-month period, to advanced French students, who 
wished to go to a foreign country to acquire specialized knowledge or techniques that 
they could not find in France. About 63 of these scholarship holders (engineers, doc- 
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tors, students in Law, Economics and the Social Sciences) went to the United States, 
10 to the U.S.S.R., and the rest to various countries in Western Europe. Moreover, 
around 190 travel grants were made to French students who had won scholarships from 
foreign governments. 


FRENCH LYCEE AT MONTEVIDEO, URUGUAY 


2. Technical Co-operation Scholarships 


The attribution of scholarships to various experts, administrators, engi- 
neers or future teachers of technical subjects, is one of the essential aspects of 
French activity in the field of technical assistance. 


The goal of the Plan is to triple technical co-operation scholarships in 

five years. 
Mention must be made of the new effort to extend to technical co-operation 

"stagiaires" the benefit of arrangements made to help foreign students settle ques- 

tions regarding their studies and living conditions, especially the problem of hous- 

ing. In 1959, the D.G.A.C.T. established a service open to all foreign "stagiaires", 

and devoted to organizing "pre-stages" of orientation and information. These "pre- 

stages" seem even more useful in the complex fields of industry, laboratories and 

public or private technical services than in the area of university instruction. For 

technical co-operation scholarship holders, the Center in Saint-Cloud has agreed to 

organize two annual stages " of accelerated instruction in French, designed especial - 

ly for foreigners who have received what is called a "pré-bourse” before their tech- 

nical training period. 
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Finally, it must be noted that the Ministry of Foreign Affairs is the cor- 
respondent of the United Nations Technical Assistance Program which asks it to or- 
ganize the training orograms of their scholarship winners in France. These students 
who visit France for periods of various length, from a few days to six months, num- 
bered 88 in 1959, with the largest groups composeo of Yugoslavs (24), israelis (7), 
citizens of the U.A.R. (6), Lebanese (6), and indians (5). 


CHAPTER CULTURAL EXCHANGES 


|. Books and Periodicals 


The activities of the 8ureau of Books and Periodicals in 1959 were divided 
into the two usual sections: 


— assistance to commercial distribution 
- shipment of books and periodicals 


a) Assistance to commercial distribution 


In 1959, assistance granted by the Bureau to French exoorters of books 
contributed to a considerable increase in sales abroad. This mission, entrustec to 
the Direction General since July |, 1957, owed its success mainly to the use of the 
"cultural fund". With regard to books, the increase was of about 6% in weight in 
relation to 1958; in value it was still greater: 98,910,000 NF ($19,782,000) as op- 
posed to 84,510,000 NF ($16,902,000) in 1958, or an increase of 18%. If Algeria and 
the countries of the French Community are included, the total amount of sales in 1959 
reached 122,420,000 NF ($24,484, 000). 


French exports are essentially to Europe (62.5%) and North America (15.9%) 
where a net increase in business has been noted. In the rest of the world, and es- 
pecially in South America, economic and financial circumstances have considerably dam- 
aged the market. In Asia, only Southeast Asia maintains a steady flow of purchases, 
but there difficulties have recently arisen. In Africa, with the exception of the 
Northern part of the continent and the former 83elqian Congo, sales are not yet what 
they could be. 


Remarks of the same kind can he made on the distribution of periodicals - 
the exports went from 68,990,000 NF ($13, 798,000) in 1958 to 77,810,000 NF ($15,562, 000) 


in 1959, 


Such is roughly the situation of French books and periodicals in foreign 
countries. These results - although good - can he improved in the light of the posi- 
tion which France aspires to hold in the cultural life of the contemporary world. 


Thus in changing circumstances, it is necessary not only to continue 
these joint efforts of the Administration and the Publishing 3usiness, but also to 
look in new directions. 


- In this spirit the 3ureau du Livre has concerned itself with drawing up 
a ahaa for distribution of the credits placed at the disposal of the Ministry of For- 
eign Affairs under the title "Cultural Fund - Books",and to make this plan known to 
exporters. While providing a not inconsiderable amount of assistance to publishers 
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in areas where financial miscalculations make their situation precarious, the Bureau 
has tried to define the broad outlines of a long-term effort, the results of which 
were not to be felt before the end of 1960. The year 1959 thus appeared as a tran- 
sitional year which witnessed the beginnings of a new policy tending on one hand to 
increase ccllective action in favor of French books, and on the other to offer more 
effective assistance for the distribution of French works in geographic areas where 
financial and monetary difficulties risk having unfortunate repercussions on estab- 
lished relations. 


- In 1959 the credits deducted from the "Cultural Fund - 800ks" were de- 
voted essentially to the publication of bibliographical bulletins published also in 
English or German, to encouragement of translation of French works, and to the or- 
ganization of exhibitions of books and periodicals in foreign countries. 


These events were naturally arranged in close liaison with special ized 
professional agencies. There were about forty such exhibitions throughout the world. 


With regard to translations, a new effort was tried with the shipment 
to interested countries of French works already translated into the language of the 
country or into a language used there. In such a way, English translations of French 
works (particularly scientific ones) were sent to India. 


At the end of 1959, the Direction General of Cultural and Technical Af- 
fairs also sent packages of children's books to 96 of its representatives, and the 
collection of the 50 best books of the year to |5 others: these shipments made it 
possible to organize circulating exhibitions in several countries. 


EXHIBIT OF FRENCH BOOKS AT THE FRENCH INSTITUTE OF ATHENS, GREECE 
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In conclusion, it seems evident that it is absolutely necessary to 
pursue and intensify these efforts to further the exportation of publications. 
But this effort must be intensified in terms not only of the funds allocated but 
also of improvement in the "cultural yield" of the assistance granted. A special 
effort has been made in the distribution of scientific and technical books and 
reviews; it is a natural complement to French activities of technical co-opera- 
tion and a more and more important element in cultural influence. 


b) Shipment of books and reviews by the D.G.A.C.T. 


- In 1959 the increase in credits made available to the Bureau of Books 
and Periodicals by the 5-Year Plan -— 950,000 NF ( $190, 000) ~ made it vossible to 
undertake a policy of wider book distribution in order to answer the needs of cer- 
tain cultural centers. Regional priorities were naturally taken into account. 


~ Distribution of new hooks increased. The amount of money placed at 
the disposal of French diplomatic posts for stocking French libraries and foreign 
institutions was twice the amount for 1958: it rose to some 600,000 NF ($120,000). 
in total, and if the works sent as scholastic prizes are included, it may be es- 
timated that 110,000 books were distributed in 1959. 


These various shipments represented the whole field of French publ ish- 
ing, with books chosen by the Cultural Services abroad from lists prepared by a 
special Commission in Paris. 


~ The number of subscriptions to literary, technical or scientific jour- 
nals and neriodicals was about 17,000, covering nearly a thousand different publi- 


cations. The subscribers - about three thousand - were essentially cultural centers, 


certain foreign establishments and various foreign personages. 


- At the same time, the 3ureau of 800ks and Periodicals continued its 
efforts through publications of the "Critical Bulletin on French Books" and the bi- 
lingual brochures of "French Bibliographical Digest", established in liaison with 
the Cultural Services of the French Embassy in the United States. During 1959, 
the Sulletin of "French Scientific Information", also bilingual, received many 
letters of encouragement, while the first issues of the new review, "Tendances”, 
designed to keep French cultural agencies abroad wel! informed, appeared concur- 
rently with publications by "Documentation francaise". "Tendances" is written es- 
pecially for individuals representing France - directors of institutes, professors 
on mission, assistants at universities, etc. - who, in living abroad, encounter 
difficulties in keeping abreast of the general trends of French cultural activity 
or of the major problems of the day. 


2. Movies - Radio — Television 


a) Movies 


The success of French films in 1959 at Festivals as well as with for- 
eign audiences, and the appearance of new directors gifted with a very personal 
style causing recognition of the "nouvelle vague” have attracted the attention of 
the whole world to French films. The figures published by the Centre National de 
la Cinématographie - 70, 000, 000 NF ($14, 000,000) in receipts earned outside of metro- 
politan France in 1959; a million foreigners a day saw French films - have shown in 
a more decisive way than ever the cultural and also economic interest of exporting 
French films to foreign countries. 
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- The Direction General of Cultural Relations made an inquiry into the 
reputation of the French film industry abroad. The results of this study showed that 
on the whole the distribution of French films is satisfactory and their current suc- 
cess unquestionable. Nevertheless, a reform in the supervision of films was intro- 
duced to regulate the exportation of films that might be judged immoral or noxious in 
foreign countries. 


~ The Direction General, anxious to emphasize the feature length films, 
has also multiplied the exchange of film "Weeks" in the cultural agreements made with 
foreign countries. Thus in 1959, twelve "Weeks" of French films took place in for- 
eign nations with the participation of French artists. 


- Desirous of encouraging distribution of great French screen classics, 
the Direction General has concerned itself with developing film clubs throughout the 
world. "Cine-clubs", where masterpieces can be shown, have been created in Milan, 
Nslo and 3eyrouth. The Beyrouth club was founded at the end of 1958 and organized 
one film showing a week during 1959. Its membership totaled |,200. 


- In 1959, concurrently with this effort in favor of feature length films, 
the Ministry continued the production of short documentary films on artists, writers 
and cultural or artistic activities. 


- In conjunction with other ministerial services, it was responsible for 
the production of scientific films ( the "Sea-urchins" of Painlevé, the "Solar Furnace 
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In conclusion, it seems evident that it is absolutely necessary to 
pursue and intensify these efforts to further the exportation of publications. 
But this effort must be intensified in terms not only of the funds allocated but 
also of improvement in the "cultural yield" of the assistance granted. A special 
effort has been made in the distribution of scientific and technical books and 
reviews; it is a natural complement to French activities of technical co-opera- 
tion and a more and more important element in cultural influence. 


b) Shipment of books and reviews by the D.G.A.C.T. 


- In 1959 the increase in credits made available to the Bureau of Books 
and Periodicals by the 5-Year Plan - 950,000 NF ( $190, 000) ~ made it oossible to 
’ undertake a policy of wider book distribution in order to answer the needs of cer- 
tain cultural centers. Regional priorities were naturally taken into account. ; 


- Distribution of new books increased. The amount of money placed at 
the disposal of French diplomatic posts for stocking French libraries and foreign 
institutions was twice the amount for 1958: it rose to some 600,000 NF ($120,000). 
in total, and if the works sent as scholastic prizes are included, it may be es- 
timated that 110,000 books were distributed in 1959. 


These various shioments represented the whole field of French publ ish- 
ing, with books chosen by the Cultural Services abroad from lists prepared by a 
special Commission in Paris. 


~ The number of subscriptions to literary, technical or scientific jour- 
nals and neriodicals was about 17,000, covering nearly a thousand different publ i- 
cations. The subscribers - about three thousand - were essentially cultural centers, 
certain foreign establishments and various foreign personages. 


- At the same time, the 3ureau of B300ks and Periodicals continued its 
efforts through publications of the "Critical Bulletin on French Books" and the bi- 
lingual brochures of "French Bibliographical Digest", established in liaison with 
the Cultural Services of the French Embassy in the United States. During 1959, 
the Bulletin of "French Scientific Information", also bilingual, received many 
letters of encouragement, while the first issues of the new review, "Tendances”, 
designed to keep French cultural agencies abroad well informed, appeared concur- 
rently with publications by "Documentation francaise". "Tendances" is written es- 
pecially for individuals representing France - directors of institutes, professors 
on mission, assistants at universities, etc. - who, in living abroad, encounter 
difficulties in keeping abreast of the general trends of French cultural activity 
or of the major problems of the day. 


2. Movies — Radio —- Television 


a) Movies 


The success of French films in 1959 at Festivals as well as with for- 
eign audiences, and the appearance of new directors gifted with a very personal 
style causing recognition of the "nouvelle vaque” have attracted the attention of 
the whole world to French films. The figures published by the Centre National de 
la Cinématographie - 70,000, 000 NF ($14, 000,000) in receipts earned outside of metro- 
politan France in 1959; a million foreigners a day saw French films - have shown in 
a more decisive way than ever the cultural and also economic interest of exporting 
French films to foreign countries. 
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- The Direction General of Cultural Relations made an inquiry into the 
reputation of the French film industry abroad. The results of this study showed that 
on the whole the distribution of French films is satisfactory and their current suc- 
cess unquestionable. Nevertheless, a reform in the supervision of films was intro- 
duced to regulate the exportation of films that might be judged immoral or noxious in 
foreign countries. 


JAPAN 


~ The Direction General, anxious to emphasize the feature length films, 
has also multiplied the exchange of film "Weeks" in the cultural agreements made with 
foreign countries. Thus in 1959, twelve "Weeks" of French films took place in for- 
eign nations with the participation of French artists. 


- Desirous of encouraging distribution of great French screen classics, 
the Direction General has concerned itself with developing film clubs throughout the 
world. "Cine-clubs", where masterpieces can be shown, have been created in Milan, 
Mslo and 3eyrouth. The Beyrouth club was founded at the end of 1958 and organized 
one film showing a week during 1959. Its membership totaled |, 200. 


- In 1959, concurrently with this effort in favor of feature length films, 
the Ministry continued the production of short documentary films on artists, writers 
and cultural or artistic activities. 


- In conjunction with other ministerial services, it was responsible for 
the production of scientific films ( the "Sea-urchins" of Painlevé, the "Solar Furnace 
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of Mont-Louis", etc...), medical films (Professor Thomas's "Heart-Lung with an Arti- 
ficial Pulmonary Membrane", and the "Survival of the Heart"), or technical films 
("The 8ridge at Tancarville", "24 Hours in the Renault factories"...). It also took 
care of foreign distribution of films produced by the "Haut-Commissariat a la Jeu- 
nesse et aux Sports", the Ministries of Public Health and Agriculture, etc... In 
total, the cultural centers received about 60 short films during 1959 so that, with 
these films included, their film libraries counted more than 400 works. During the 
same year, around thirty circuits of medical films were organized. 


- Distribution of the film, "Le Grand ONeuvre", a survey of industrial 
France, was continued, and over 250 copies of this film are currently in circulation 
in the world, The screen versions of "Le 3ourgeois Gentilhomme"” and "Le Mariage de 
Figaro", oerformed by the Comédie-Francaise, were completed and are being distributed 
through the cultural services in countries where their commercial distribution proved 
impossible, notably in Southeast Asia. A film comparable to "Grand Oeuvre” is being 
shot on French transportation; another one, on French scientific research, is in the 
beginning stages. 


b) Television 


The technical progress of television, its success with a continually 
broader public and the program time available to it make it an essential implement 
of cultural action. 


The Ministry of Foreign Affairs, in co-operation with the Service for 
international Exchanges of the French Sroadcasting System (R.T.F.), pursues 4 program 
for using French television abroad. An inadequacy of funds has unfortunately limited 
it to too few countries and broadcasts (United States, South America, Lebanon... ). 


c) Radio 


- Thanks to shipments of records and taped programs, 12,000 hours of French 
broadcasts were heard over foreign radios in 1959. 


However, this appreciable figure is insufficient in relation to requests 
received from foreign countries and which problems of a budgetary nature have made it 
impossible to satisfy. Radio, like television, offers a considerable field for cul tu- 
ral activity, which the problem of the royalties unfortunately narrows. Without being 
able to meet all requests, the Ministry of Foreign Affairs has, however, made every 

effort to satisfy the most important ones. 


Offices of the R.T.F., established with the help of the D.G.A.C.T. in 
Vietnam, Cambodia and Lebanon, participate locally in organizing cultural broadcasts. 
Elsewhere, broadcasts recorded in Paris by the R.T.F. are made available to foreign 
radio networks. These networks can also call upon the i100 or so record libraries which 
the Direction General has created in French cultural services and which it stocks by 
regular shipments of new recordings. 


- Teaching of French by audio-visual means. 


To modernize the general] cultural activity of France by a more systematic 
appeal to the means of collective communication (movies, radio, television), the 
D.G.A.C.T., in liaison with the services of the R.T.F., has encouraged the development 
of French courses over the radio; these courses are broadcast from Paris to foreign 
countries by short wave (600 hours in 1959) or relayed by foreign aeria's, thanks to 
records made available to foreign radio networks (2,430 hours in 1959). 
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in 1959 the French courses were particularly effective in the follow- 
ing countries: Germany, Spain, Great Britain, Poland, Portugal and the Arab nations. 
‘A new series intended for other countries was planned for 1960. 


In co-operation with the audio-visual Center of Saint-Cloud, a series 
of ten films for teaching French by movies and television was finished in 1959 and 
made available to French cultural centers in the beginning of 1960. it was com- 
plemented in 1960 by two other series of 10 films which constitute the first com- 
plete course of visual instruction of French. 


3. Records, Publications, Photographs 


The year 1959 was witness to the following activities in these three fields: 
a) Records 


The Direction General sent out 6,500 recordings of French classical, mod- 
ern and folk music, thus supplying 97 record libraries (6 new record libraries were 
established in the beginning of 1960). Moreover, on the budget of the Service de 
l'Enseignement, 2,700 diction records and 2,400 recordings included in the "Blocs 
pédagogiques” (collections of teaching materials) were sent abroad. Recordings of 
the repertory of the Comédie-Francaise were sent to countries where this national 
troupe was going to perform. in Peru and Brazil, these records were used for radio 
broadcasts and auditions in cultural centers and Alliances Francaises. 


Aside from the numerous loans made to local radio stations, these records 
make it possible to organize auditions, lectures and courses in the history of music 
at the cultural centers and French Institutes. 


A system of loans is more and more active in most of the cultural centers 
for the benefit of schools, Alliances Francaises, conservatories and cultural organi- 
zations. 


Moreover, the record service operates in close liaison with the "French 
by Radio” service of the R.T.F. (For example, 500 series of French courses produced 
by the French Radio and destined to the Brazilian Ministry of Education, were sent to 
Brazil in 1959, making a total of 17,000 records, ) 


b) Publications 


The Direction General sends the different cultural centers varied cultu- 
ral and technical documentation in the form of a weekly bulletin edited in French, Eng- 
lish and Spanish, the "Bulletin of News Briefs", and articles called "Pages de France- 
Extinfor”. 


In order to make the "Bulletin de Nouvelles Breves” available to a wider 
audience, an edition in Arabic was added to the three existing ones. Three months 
after the first issue in Arabic appeared, the printing number had to be increased by 50%. 


The articles of "Pages de France-Extinfor” continue to be reprinted regu- 
larly by the local newspapers to which they are given by French diplomatic posts. 


The area of heaviest distribution is Latin America, which is followed by 
Europe. However, it must be mentioned that the number of articles published by the 
press in Pakistan, Australia, Japan and Finland, is increasing very noticeably. 
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c) Photographs 


improvement of the photographs illustrating the "Pages de France” arti- 
cles is seen not only in their size and quantity but also in quality, with the ship- 
ment of color documents. 


The results of this effort are expressed in increased photograph requests 
from journalists, and in the very great interest shown in the exhibition of series of 
photographs on great French technical achievements, for example. 


The use of photographs is not limited to foreign newspapers; it is ex- 
tended to permanent or temporary exhibitions organized by the diplomatic posts, the 
Institutes, Ailiances Frangaises, etc. 


4%. Missions and Congresses 


The purposes of the Bureau of Missions is to make it possible to establish 
contacts between distinguished representatives of French literary, artistic and sci- 
entific life and specialists from other countries, either by organizing missions or 
by subsidizing trips by delegates to the different international congresses. 


These meetings give rise to co-operation among individuals and institutions, 
expressed in exchanges of correspondence as well as exchanges of students and "sta- 
giaires". 


a) Bases for action 


The period, 1953-1959, saw a considerable development in the number of 
scientific missions. Their proportion of the total number of missions went from !/% 
to 2/3. This is not the work of chance, but of a policy intended to acquaint foreign- 
ers with an aspect of French cultural iife which is often little known. 


Experience has shown that lectures of the traditional type fail to arouse 
the same interest as before. The cultivated public, anxious to keep informed of lit- 
erary and artistic events, is less eager than in the past to hear on art or lit- 

erature, but prefers to be shown plays or art exhibitions, or to have books and reviews 
recommended. 


The literary lecture continues to hold its own within the universities and 
occasionally before a wider audience, especially when it is given by 2 well known figure 
who can contribute personal observations. 


in the field of science, the efforts of the Direction General of Cultural 
and Technical Affairs could not be carried out without close liaison with high French 
scientific authorities, and without co-operation with the delegation genera! on scien- 
tific research to the Premier. The D.G.A.C.T.'s scientific program took effect essen- 
tially in the following ways: 


~ assembling as broad and up-to-date information as possibie on the co- 
operation on which the Direction General can count for these missions abroad; 


~ adapting the number and choice of missions to local conditions and to 
the programs of other services of the D.G.A.C.T.; 


- reaching audiences apt to be interested in this effort and to profit from 
it, particularly at the universities and, in order to do so, finding the best suited 
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places: French establishments in foreign countries or foreign institutions them- 
selves; 


- completing the lectures by film showings, book exhibitions, etc; 


- in general, organizing the mission asa group of events converging 
toward the same goal by different means: formal lectures, discussions, film show- 
ings, possibly demonstrations and experiments. 


A few examples will illustrate the application of the principles es- 
tablished by the Ministry of Foreign Affairs: 


- The Technical Days in Jeheran in November, 1959, offered the oppor- 
tunity to reconsider Franco-Iranian relations in the field of medicine. In con- 
junction with these technical days, a French medical mission made up of 8 special- 
ists (hospital equipment, blood transfusion, specialized artifical limb fittings, 
etc.) participated in various events (courses, film projections, technical consul- 
tations) at Universities in Teheran and elsewhere in the country. 


- Chili: Missions on econometrics were organized in South America 
where the new French economic school was practically unknown. Chili was chosen as 
the site of this experiment as Santiago is the seat of the Economic Commission for 
Latin America ("Commission Economique pour |'Amérique latine - C.E.P.A.L."). The 
results of this first mission make it possible to hope for collaboration between 
the C.E£.P.A.L. and French economists. 


- Scandinavia: An important scientific mission was set up in 1959. This 
mission gave distinguished French scholars the opportunity to make themselves known 
to the scientific elite of Scandinavia. 


- Inited States: American scientific potential is exceptional. In ad- 
dition, the United States has a considerable appeal to scholars all over the world, 


who can not only study there but can also compare the results of their work with 
American achievements. 


Because of this, Franco-American scientific exchanges have a rather spe- 
cial nature: in this case the role of the Direction General of Cultural and Technical 
Affairs consists less in instigating missions on specific questions than in offering 
general assistance in arranging trips for French specialists. This is what is done 
on the occasion of international congresses, many of which are held in the United 
States and following which, French delegates visit American laboratories in order to 
get in touch with their American colleagues and sometimes to work with them. 


5. Reception of Foreigners 


The Bureau of Missions (137 Quai d'Orsay) is responsible for two kinds of 
distinct activities which have certain aspects in common: the reception of foreign 
dignitaries and technical co-operation "stagiaires"; arrangements for non-academic 
international meetings. 


a) Foreign dignitaries 


The number of these visitors increased progressively throughout the year 
to reach a total of 590 persons. 
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Most of them were sent by French diplomatic posts (413), with a certain 
number of them (105) recommended either by foreign Embassies in Srance or by cther 
sections of the Ministry of Foreign Affairs. 


The reason for visiting France varies from person to person, but many 
(224) are interested in education and teaching. Science and technical fields (138) 
and Administration (102) are also weil represented. 


Aside from European countries (197), these visitors come in equal pro- 
portions from Latin America (114), Asia (115), and the Pacific Islands. 


The Reception 8ureau tries not only to satisfy requests received but aiso, 
whenever possible, to tie the visits of foreign specialists to the departure of French 
missions abroad, to welcome important persons to France on the occasion of their trips 
to Western Europe, to extend the itineraries of foreign visitors to the provinces, to 
organize trips to France by important foreign missions from fields - primary interest 
and from countries where French action must be upheld. 


bh) Technical Co-operation "Stagiatres" 


The number of Technical Co-operation "stagiaires” with government scholar- 
ships has risen to around 600. The Reception 8ureau helps them in the following ways: 


offers them documentation on France upon their arrival, 

helps them find suitable living quarters through the housing bureau, 
organizes "préstages d'information” on France, 

arranges weekend trips to the provinces, 

obtains reductions on tickets in certain theatres, 

has set up a regular "S.V.P. Stagiaires" service to answer various ques- 
tions and solve all kinds of problems, especially materia! ones. 


A snecial insurance service is in the process of being established. 
c) International Meetings 


Aside from the traditional activities of cultural diffusion, it seemed that 
the work of public services or private agencies in the "extra-universitaire” area, af- 
fecting the activities of youth, popular education and of sports and social and family 
achievements, could also help extend the infiuence of France in foreign countries. Thus, 
in liaison with the trust administrations, the Direction General has made an effort to 
facilitate, encourage, even support certain projects which, in these different fieids, 
could justify intervention on its part. 


In such a way it has helped to arrange trips to France by educators, lead- 
ers of youth movements, union leaders, administrators, mayors, etc. Sometimes it has 
organized these trips directly or through the intermediary of its diolomatic posts 
abroad. 


Seventy organizations received financial assistance in 1959, principally 
for meetings, exchanges and other contacts outside the reaim of the university. This 
aid made trips to France possible for 15 foreign groups from 8 different countries: 
in such a way the French Embassy in Bonn in 1959 requested the assistance of the De- 
partment in welcoming 70 groups of German visitors; and in the same way, over 30 groups 
were sent to France by the French University and Cultura! Mission in Morocco. 


Finally, in a different field, 107 projects for "twinning" cities were 
studied in 1959. 
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CHAPTER I¥. ARTISTIC EXCHANGES 


Under the first stage of the 5-Year Plan, Artistic Exchanges for the first 
time were granted a substantial increase in funds. The directives of the Plan could 
therefore be carried out, and the French Association of Artistic Action, the execu- 
ting agency for the Direction Genera! of Cultural and Technical Affairs, was better 
able to meet the rapidly growing artistic needs of foreign countries than in the past. 


The principal recommendations of the Plan were followed as is evidenced by 


the study of the three traditional divisions of artistic exchanges: music, theatre, 
and the plastic arts. 


A. Music 


The increase in the budget in 1959 made it possible to organize major orches- 
tral tours, which had previously been possible only in countries neighboring on France. 
Thus in the spring, the Orchestre National made a triumphant 3-week tour of Russia. 
Under the direction of M. Cluytens, it played works by Ravel and Debussy in Moscow, 
Leningrad and Kiev. Several of the concerts were recorded. 


In the summer, the "National" also went to Salzburg and Budapest where it 
played before enthusiastic audiences. Conducted by M. Igor Markevitch, the Orches- 
tre Lamoureux gave concerts in Belgium and in the United States. 


A season of French opera took place in Portugal under M. Jean Fournet's di- 
rection. 


During the year seven tours were made by chamber orchestras, including the 
Chamber Orchestra of the R.1.F., Jean Witold's "Sinfonia" ensemble, the chamber or- 
chestras of Toulouse and Versailles. There were also 7 tours by choirs and 54 by 
solo artists. In 1960 performances were given in the United States by the Chamber 
Orchestra of Paul Kuentz and by solo artists (Samson Francois, Gérard Souzay, 
Monique Haas, Regis Pasquier, Robert Casadesus, Marce! Grandjany, and many others). 


In France concerts organized within the program of the "Société Philharmonique 
de Paris” and the "Triptyque” for guest appearances arranged through cuitural agree- 
ments, introduced 16 foreign solo artists and ensembles, who were already famous in 
their own countries but had not yet had the opportunity to perform before Parisian 
audiences. 


Two important international events took place in Paris with the backing of the 
Service of Artistic Exchanges. They were the Marguerite Long - Jacques Thibaud Com- 
petition, which attracts the best young musicians of the entire world, and the Congress 


of the International Federation of "Jeunesses Musicales” which brought together repre- 
sentatives of forty countries. 
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B. The Theatre 


In 1959 the policy for exchanges in the 
Field of the theatre was concerned primarily with 
Filling the gaps or remedying the inadequacies re- 
vealed by the Commission that prepared the Plan: 
imperfect spacing of French tours; infrequency of 
serformances in distant countries; insufficient 
attention to young and less fortunate audiences; 
resitancy to have recourse to the young theatre 
troupes. 


Fifty-six tours were made in 46 countries 
in 1959, as opposed to 18 tours in || countries in 
1958. A very great effort toward "theatrical de- 
sentralization" was tried and may be termed a suc- 
sess. It had the following principal character is- 
tics: 

a) Extension to distant countries, not 
often visited. The Comédie-Francaise made a long 
tour in South America, especially to countries 
there it had never been before: Peru, Mexico, Vene- 
tuela. 


A tour by the Théatre d'Union Cul tu- 
relle covered the Congo, Kenya, and Mozambique. 
For the first time France sent a ballet company 
(Janine Charrat) to Japan to take part in the Fes- 
tival of Osaka.: 

A lot was done in Morocco and Tunisia 
(13 tours in Tunisia, 5 in Morocco). 


b) Use of young troupes, with few members and great flexibility. 


The Théatre du Vieux-Colombier was thus able to present Paul Claudel's "L'Otay 
with four principal actors and light scenery for shipment by air; the troupe made a tour 
of several months, playing in universities in the Eastern and Western parts of the United 
ei: States, and thus doing a very effective job for French professors and their students. In 
a 1960 the troupe toured the United States with "Le Misanthrope" by Moliére, and is currently 
1 giving performances of "L'Ecole des Femmes” which will be brought to New York by the end 
of April. 


Encouragement was given to young companies who, until now, had rarely had the 
opportunity to perform outside France (Comédie de |'Est in Germany, Grenier de Toulouse it 
the Netherlands, Compagnie Julien Bertheau in Czechoslovakia and Hungary, etc.). 


c) Representation at the major theatre festivals: 


ere Festival of Qsaxa: Compagnie Charrat; 
Festival of Edinburgh: Compagnie Babi lee; 


a Festival of Wiesbaden: "L'Armide” by Lulli; 


HELENE SAUVANEIX and JACQUES FRANCOIS in PAUL CLAUDEL'S "L'OTAGE" (Vieux 
Colombier) Photo PIC. 
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Holland Festival: Grenier de Toulouse; 
Festival of 8aalbeck (Lebanon): Compagnie Marguerite Jamois; 
Festival of Venice: "Les Possédés" by Albert Camus; 

Festival of Athens: Compagnie Marcelle Tessencourt; 

Festival of Barcelona: Compagnie Jean Deninx; 


Festival of Zurich: Théatre National Populaire. (T.N.P. ) 


d) Other noteworthy events: 


Among the numerous events there is reason to make special mention of the 
performances of the T.N.P. in Austria as well as the Comédie-Francaise in London and 
Munich, in Spain and Portugal. Under the patronage of the French Government and by 
arrangement with Sol Hurok and the Cultural Services of the French Embassy, the Comé- 
die-Francaise performed, with the greatest success, in the United States. From Feb- 
ruary 2!st to March I2th, New York audiences had an opportunity to see five French 
plays at the City Center. Following the initial New York run, the troupe traveled to 
Washington, D.C. for one evening performance and to Philadelphia and Boston (five per- 
formances ). 


Emphasis was placed particularly on French theatre because this art form 
is one of the best instruments for the knowledge and defense of the French language, 
just as is the instruction given in the Institutes and Lycées. Young Brazilians trav- 
eled as far as a thousand kilometers to hear the Comédie-Francaise in Montherlant's 
"Port-Royal" and Marivaux's "Le Jeu de |'Amour et du Hasard". On the steps of the 
Temple of Jupiter in Baalbeck, an enormous audience applauded the Company of Marguerite 
Jamois in “Phédre” and Giraudoux's "Electre”. 


In total, the different companies which were backed by the Ministry of 
Foreign Affairs gave more than 300 performances in 130 cities. 


This effort in spreading the language is particularly useful in distant 
countries (North and South America) as well as in countries where French cultural in- 
fluence is strong (for example, in Morocco and Tunisia). 


Lert: JACQUES CHARON as Pontagnac, MICHELINE BOUDET as Lucienne Vatelin 


and ROBERT HIRSCH as Redillon in GEORGES FEYDEAU'S farce, "Le Dindon", 


RicHTt: ROBERT HIRSCH as Britannicus, ANNIE DUCAUX as Agrippine and FRANCOIS 
CHAUMETTE as Narcisse in Moliére's "Britannicus" (Comédie-Francaise) 
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C. Plastic Arts 


Among the most remarkable exhibitions of 1959 mention must first be made 
of the collection presented in Poland under the title, "De l'impressionnisme a nos 


Jours", It was a resounding success with 100,000 visitors in Warsaw and 50,000 in 
Krakow. 


in Austria, M. Francois Mathey presented the most recent aspects of the work 
of young painters in Vienna and Linz. A large collection of sculptures from the Musée 
d'Art Moderne was shown in Selgium. in the United States works by |5 contemporary 
painters, from Bazaine to de Stael, were exhibited first in Washington at the Corcoran 
Gallery, then at the Columbus Gallery of Art. A large Jacques Villon retrospective 
took place in Norway. In the Netherlands the Arnheim Museum showed a large collection 
of contemporary tapestries from France. Denmark borrowed an exhibition of prints. 


Two presentations of the art of the past were organized by the Action Artis- 
tique; in Berne a beautiful exhibition for which M. Loossky was the Commissioner Gene- 
ral, was devoted to the 17th century. in Rome, at the Palace of Venice, Mme Saupique 
showed some very fine and often little-known works in a collection of drawings, "From 
Fouquet to Seurat", which was put together with unequaled care and skill. 


For the year 1960-1961, the largest retrospective of Corot's paintings and 
graphic works ever held in the United States took place at the Art Institute of Chicago. 
Paintings by Berthe Morisot were exhibited at the Wildenstein Gallery in New York, and 


a choice selection of her watercolors, drawings and pastels were shown at the Slatkin 
Galleries, also in New York. 


An exhibition of young French painters, little-known in the United States, was 
held at the Fine Arts Club of Chicago in October 1960, and one of Claude Monet took 

place at the Museum of Modern Art and at the Museum of Los Angeles. Works by Courbet, 
"A Century of French Painting”, "The French Tradition", French tapestries and other ex- 
hibits were held in various museums in the United States. 


But the first major exhibition ever to be presented by American museums opened 
at the National Gallery in Washington, D.C. in November 1960. This exhibition, THE 
SPLENDID CENTURY, under the sponsorship of the Association Francaise d'Action Artistique 
in Paris and the French Embassy in the United States, was on view at the Toledo Museum 


of Art from January 7th to February 20th, and at the Metropolitan Museum of Art in Hew 
York from March 10th to April 30th, 1961. 


The Action Artistique took part in two important international events: 


- The annual exhibition of the European Council, which took place in London, 
was dedicated to the "Romantic Movement” and included numerous works by French masters. 


-~ The " II Biennale d'architecture et de décors de théatre” in Sao-Paulo, 8razil, 
where M, Francois Ganeau won Ist Prize. 


Three foreign exhibitions took place in Paris. "The 18th Century English Resi- 
dence", a very beautiful collection, was remarkably well presented at the Musée des Arts 
Décoratifs and attracted 34,000 visitors. "Flemish Miniatures” were presented by the 

Belgian authorities at the 8ibliothéque Nationale. Centered on the Burgundian Golden Age. 
this exhibition was of great artistic and scientific interest but, in view of the subject, 
was designed only for a very cultivated public (10,000 visitors). 
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CONCERT" by VALENTIN (1594-1632). Exhibition, THE SPLENDID CENTURY 
Courtesy of the Metropolitan Museum of Art, New York 


"Contemporary French Works from Private Belgian Collections” were presented 
at the Musée National d'Art Moderne. 


The Artistic Exchange played an important part in the founding and organiza- 
tion of the "Biennale of Paintings by Young Artists". Within a few months the Service 
obtained the participation of 36 countries, which sent works by their artists to the 
Musée d'Art Moderne de la Ville de Paris. 22,000 people visited the Biennale. The 
many lively controversies which it aroused show how fruitful such events can be. 


D. Archeological Excavations 


For French archeology the year 1959 was notable both for important achievements 
and for equally encouraging promises for the future. 


The Mediterranean and Middle Eastern area was again the pivotal point for re- 
search undertaken under the auspices of the Excavations Commission of the D.G.A.C.T. 
Very important documents were found, going from the fifth millennium to the Byzantine era. 


At Beersheba-Safadi in Israel French scholars carried out their eighth expedi- 
tion. This last one contributed precise details on the four types of subterranean habi- 
tations already observed, and on that strange system of rooms, chambers and long corri- 
dors where nomads and sedentary peoples of two different ethnic types lived in what seems 
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to have been a rather eventful coexistence. Despite the abundance of objects found 
(stones, flints, ceramics), the problem of identifying the excavated city with Tirsa, 
the ancient capital of the Realm of Israel, could not yet be settled. 


In Cyprus where Alasia, capital of the island in the Bronze Age, is believed 
to have been found, the excavations of Enkomi have made it possible to recover cera- 
mic and bronze objects from the era of the Peoples of the Sea, and to locate the site 
of the palace. 


in Turkey the 10th expedition of Claros, by methodical exploration of the 
Tempte of Apollo, discovered several remarkable figures, including a magnificent head 
of an archaic Kouros of the Vith century 8.C. 


A ninth expedition took place at Xanthus. The excavations at the monument 
of the Nerieds can be considered ended. 


The French School of Athens continued the study of monuments discovered at 
Thasos and Delos. Here again there were numerous finds, especially some ex-voto and 
a dish with polychrome decorations representing the combat of Bellerophon and the 
Chimera. For its part, the French School of Rome has successfully continued to un- 
cover the city of Megara Hyblaca in Sicily, an excavation that has brought to light, 
in addition to an appreciable number of objects, a new street that revealed a | ime- 
kiln and a little Doric temple of the iVth century 8.C., doubtless dedicated to 
Aphrodite. 


in Asia the Afghan excavation of Surkh-Khotal, centered on a gigantic acro- 
polis with four terraces, offered an exceptional discovery: 44 blocks with writing in 
Greek characters revealed a new language called "“eteo-tokharien", the deciphering 
of which was immediately undertaken. In Iran, at Tchoga-Zanbil a new expedition un- 
covered five new sanctuaries and a huge palace that is both a court and funerary 
monument. The dead were cremated, a practice previously unknown at the site and per- 
haps reserved to the royal family. The discoveries made were important: ivory panels; 
two thousand inscribed tiles; a bull, half life-sized, etc. 


In Africa the excavation of Wad-Ban-Naga in the Sudan brought to light the 


admirably preserved palace of Queen Candace and, along with it, a new aspect of the 


majestic art of the ist Century 8.C., revealed in capitals and engraved stucco cover- 
ed with gold leaf. 


in America two new expeditions, on the borders of archeology and ethnology, 
took place: one in Chilian Patagonia, and the other in Costa Rica where it was pos- 
sible to determine the age of the ceramics found and the burial rites. 
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In the autumn of 1959, the distinguished archeological team at the city of 
Ras-Shamra in Syria uncovered a commercial quarter with immense funerary caves. But 
it was in the southern zone that this 22nd expedition made the most important disco- 
veries. A large building, facing a public square, was brought to light, revealing 
texts in Accadian cuneiform from the XIVth and XIilith centuries 8.C.: lexicons, dic- 
tionaries, hymnals, letters, contracts... Another, more modest dwelling was found 
to contain texts in cuneiform using a previously unknown alphabet of 22 symbols (in- 
stead of 30) and written from right to left. 
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FRENCH SCHOOL OF ATHENS. EXCAVATIONS AT DELOS, GREECE 


In Egypt, although the specifically French excavation sites are still closed, 
at least France has been able with other nations to work under the auspices of UNESCO 
in the international effort to safeguard the celebrated sites of Nubia, threatened by 
the future Aswam dam. 


Promise for the future lies in the access to the French Archeological School 
of countries and excavation sites entirely new to it. 


In Pakistan in November, the young expedition of the Indus opened the exca- 
vation works of Amri where it has already reached the levels of the Bronze Age. in 
Malaysia French archeologists and architects were called upon to restore a temple in 
the region of Kuala Lumpur. In America, Bolivia and Mexico announced their desire to 
entrust their archeological sites to French scholars, and French archeological expedi- 
tions have already taken place on an exploratory level in these two countries. 
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CHAPTER V. TECHNICAL CO-OPERATION 


To help newly independent and underdeveloped countries make up for their short- 
age of qualified technicians, the industrialized nations have progressively developed 
Programs of so-called "technical co-operation", either multilaterally or bilaterally. 
The Service of Technical Co-operation of the D.G.A.C.T., working in liaison with the 
comparable service of the Ministry of Finances and Economic Affairs, has the task of 
organizing the training of technicians from these countries and arranging studies of 


the conditions of their economic and technical progress as well as sending out mis- 
sions of experts. 


French technical assistance operates in two areas: countries in the French 
Community, for which the Secretary of State for the Affairs of the Community is re- 
sponsible; and foreign countries in the process of development for which the two 
services mentioned above are responsible to the Ministry of Foreign Affairs and the 
Ministry of Finances and Economic Affairs. Moreover, in this latter group it is 
necessary to distinguish clearly the countries which were once under French adminis-— 
tration and where French technical co-operation has special characteristics explained 
by this past situation. 


Essentially, the French technical programs include sending French experts 
abroad and training foreign technicians in France as well as such activities as dis- 
tributing documentation, training French experts, and welcoming foreign dignitaries. 


As a general rule the French programs aim to assure the training of foreign 
technicians and to help local technical agencies on a high level: the French experts 
are more interested in training engineers or professors of advanced technical instruc- 
tion than in training workmen and foremen and prefer to take part in large studies of 
technical development and planning rather than specific operations. It is understood 
that the activities of technical co-operation are complex by definition and their 
limits cannot be defined with absolute precision. 


With regard to the recruitment and training of French experts, it has seemed 
possible to correct the shortage of high-level technicians partially by wider use of 
a new procedure for training technicians. This procedure is referred to as "contrats 
de formation". They make it possible for specialized schools to accept more foreign 
"stagiaires", to sponsor foreign establishments with purposes like their own and to 
take care of supplying these establishments with specialized documentation. 


‘Moreover, to remedy the inadequate linguistic preparation of future foreign 
technicians for their stay in France, an effort in rapid instruction in French must be 
made, using the most modern methods, especially the so-called "audio-visual" ones. 
The "stagiaires", or trainees, must be instructed in their country of origin if possible 
and, if not, upontheir arrival in France. To this linguistic problem are added the many 
varied problems which arise in organizing the reception of foreign "stagiaires": 

a constant effort is necessary in this field so that the newness of the students’ 
surroundings, housing difficulties and problems in adjusting to the level of French 
institutions of learning and to French teaching methods which are often very dif- 
ferent from those in foreign countries, will not limit the effectiveness of these 
periods of study in France. 


Finally, it is indispensible to intensify the distribution of books and peri- 
odicals on French technical matters. 
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With these directives and various other elements taken into account, it is 
expected that by the end of the Five-Year Plan for Technical Co-operation, 4,000 
foreign "stagiaires" will have taken advanced technical instruction in France and 
1,500 will have received administrative or agricultural training there. More than 
300 experts will have been trained, especially through the "contrats de formation" 
drawn up with around 20 soecialized institutions. Thirty centers for teaching French 
by "audio-visual" methods will also have been created. 


As for foreign missions of experts, the individual ones are limited to carry- 
ing out tasks of coordination, while collective missions, which represent the essen- 
tial part of French efforts, operate in the five principle areas below: 


- pure and applied research; 


- classification (the subsoil, the ground cover, animal protection, demography, 
energy resources); 


- control (assistance in the struggle against natural disasters and animal and 
human diseases); 


- development (assistance in establishing economic projects and increasing pro- 
ductivity, coordinated development of large rivers, regional development); 


- training (training of professors of technical education, creation of schools 
or courses for specialized technical instruction, training of high-level administra- 
tors and technicians). 


The Five-Year Plan will mark a decisive stage giving the activity of France a 
structure which will certainly not be definitive but nevertheless more clearly and 
systematically delimited than in the course of the first years of operation. Yet we 
must not forget to emphasize the importance of the results already obtained which, with 
respect to the number of "stagiaires" trained in the country and experts sent abroad, 
place France among the most active countries in this field. The reports below show 
what this activity consisted in during 1959. 


A. Bilateral Technical Co-operation 


The Service had three principle objectives in 1959: to strengthen positions 
already held, explore new possibilities in certain countries where it had previously 


been impossible to make a systematic effort, consolidate the material and administra- 
tive means at the base of its activities. 


1. Strengthening of positions held 


From the beginning, in Lebanon, Iran and Brazil which are traditionally 
turned toward France, an excellent reception was given to French technical co-operation. 
It was designed to complement the very active exchanges these countries have carried on 
with France for years, by new exchanges on the scientific and technical level. Govern- 
ment agreements defining the conditions of this assistance were made rapidly, thus as- 
suring a regular flow of French experts and national "stagiaires" between these coun- 
tries and France. 


In Brazil, these agreements concerned the fields of public administration, 
scientific research (oils) and medical research. 


In Lebanon, agronomical and medical research, statistics, economic plan- 
ning, public administration, meteorology, communications and television were the major 
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areas of intervention, either within the limits of agreements or informally, on the 
basis of requests from the Lebanese authorities. 


in Iran the University of Tabriz, in agreement with the French Institute 
Bis of Technical Co-operation, called upon French experts and methods for its Faculty of 
: Agriculture. Moreover, UNESCO associated the bilateral activities of governments 
friendly to Iran with its own efforts in creating an iranian Polytechnical School, 
whose Institutes of Electricity and Building will be closely allied to corresponding 
French institutions in their conception and programs. 


2. Expioration of possibilities for action 


The presence of France and French techniques in Lybia, Peru, Equador 
and india must be extended, while efforts must be made in other regions of the world 
where technical co-operation can be effective only when adapted at close hand to 
technical and economic development. A decision was made to multiply exploratory mis- 
sions, and in the course of the year, 26 experts were entrusted with regional missions. 
These experts cen be chosen only from among the most eminent researchers or techni- 
cians since their initial missions may determine France's policy of technical co- 
operation in the countries studied for many years in the future. Among these missions, 
mention may be made of those of the Director of the French Institute of Petroleum, the 
Chief of the Aerial Photography Squadrons, the Budget Director of the Ministry of Fi- 
nances, the Director of the Ecole Nationale d'Administration, and the Director and 
Secretary General of ORSTOM. (Office de la Recherche Scientifique et Technique Outre-Mer). 


. 3- Consolidation of the administrative and material organization of tech- 
nical co-operation 


Both in France and abroad, the different agencies and means which are 
the basis of French activities of technical co-operation were reinforced. 


Audio-visual centers were created in Peru, Brazil, Mexico, Iran and india. 
Centers of technical documentation with microfilmed archives and al! the French scien— 
tific periodicals were founded in Brazil! and Iran. 


in France, complementary instruction in French, reception of foreign 
"stagiaires" and organization of their "stages", training of experts and their classi- 
fication in a central file, and organization of visits by renowned foreign scientists 
ane were the subject of new measures and refinements made by the service of technical co- 
5 operation and the other administrative agencies that co-operate in this work. 


8. Multilateral Co-operation 


ee: 1) The Expanded Program of Technical Assistance of the United Nations (E.P.T.A.) 


In 1959 as in previous years, France ranked fourth, after the United States, 
Canada and Great Britain, among the countries contributing to the budget of the expanded 
program of technical assistance. 

For several years France has placed third in sending out experts and wel- 
coming scholarship students and "stagiaires". Thus in 1959, 259 French experts were 
entrusted with missions by the United Nations and the different a agencies, 
and 383 students and "stagiaires" visited France. 


aif The missions of French experts concerned principally the following areas 
mee of activity: 
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Technical Assistance Administration (T.A.A.): Public administration, 
finances, economic development, mines and geology. 


International Labor Office (1.L.0.): Professional training, co-opera- 
tives, labor legislation. 


Food and Agriculture organization (F.A.0.): Irrigation, forestry, 
stock-farming. 


UNESCO: Social sciences, teacher training, teaching equipment. 


2. Special Fund of the United Nations 


The creation of the United Nations Special Fund which went into oper- 
ation in 1959 will doubtless be significant in the acceleration of the economic 
growth of underdeveloped countries. 


The French contribution to the budget of the special fund rose in 1959 


Among the projects accepted by the Administrative Council of the Special 


Fund in which France was called upon to play a special role, the following should be 
mentioned: 

~ the Polytechnical School in Teheran for which UNESCO is the executing 
agent. 

- the Lower Basin of the Mekong River -- Cambodia, Laos, Vietnam, Thai- 
land - executing agent: U.N. 


- Investigation of the Migratory Locust - regional project - executing 
agent: F.A.0. 
~ Hydropedological research - Togo - executing agent: F.A.0. 


- the School for Engineers in Rabat - executing agent: UNESCO.’ 


PASTEUR INSTITUTE IN ETHIOPIA 
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CHAPTER Vil. CULTURAL ACTION WITHIN THE INTERNATIONAL ORGANIZATIONS 


The Bureau of international organizations is responsible for: 


- gathering information to serve as a basis for defining French policy with 
relation to UNESCO, the cultural committee of the Council of Europe, and other inter- 
national organizations with cultural activities; 


- following the activities of these organizations; 
- recruiting experts and civil servants for UNESCO; 
- applying the establishment agreement with UNESCO; 


- establishing the files of French candidates for the annual research schol- 
arships from WATO, SEATO and the Council of Europe; 


- applying international agreements on copyrights, etc. 
A. Unesco 


a) Recruitment of experts for technical assistance: 


UNESCO is called upon to recruit experts for member states, especially in 
Africa, Asia and Latin America. In spite of difficulties in recruiting special ists 
in the technical fields, 49 French experts were sent to different parts of the world 
in 1959 for periods varying from 3 months to 2 years. in July 1959, the number of 
French experts working under UNESCO reached !2% of the total number of specialists re- 


cruited by this organization; France was thus the second ranking of the countries taking 
part in this work. 


b) United Nations Special Fund 


In 1959, the United Nations Special Fund began to put large sums at the 
disposal of UNESCO for carrying out projects submitted by the States. After approval 
by the Fund's Council of Administration, UNESCO becomes the executing agent for projects. 


UNESCO recently adopted a new policy aimed at harmonizing international ac- 
tion in this field with programs of bilateral co-operation. Thus for the creation of 
the Technical University in Teheran, for which the Special Fund put $1,300,000 at the 
disposal of UNESCO, France was given responsibility for the functioning of two "coll ages” 
out of the four to be included in the university. They are those of Public Works and 
Electricity which will give courses in French and will be “twinned” with the School of 
Public Works in Paris and the Electrotechnical] Institute of Toulouse. Similar co-opera- 
tion between UNESCO and France has been envisioned for other Special Fund projects, in 
Morocco, Lebanon and Laos. 


B. The Union of Western Europe 


Cultural co-operation among the seven countries of the Union has consisted 
primarily in the organization of conventions of professors and specialists, called to- 
gether to compare their methods and experiences. An example is the convention of pro- 
fessors held in France from March 16 to 21, 1959, on the theme of teaching by corres- 
pondence courses. This “stage” made it possible to present one of the most remarkable 
French educational establishments: the Centre Nationa! d'Enseignement par Correspondance. 
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The information given on this organization which prepares 40,000 students of every 
origin for 17 examinations and competitions, was a revelation to those attending 
the convention. 


FRENCH HOSPITAL AT ALEP, SYRIA 


C. The Council of Europe 


The cultural program of the Council of Europe, established by a committee 
of experts on which French representation is assured by the Bureau of International 
Organizations of the D.G.A.C.T., includes the organization of European exhibitions 
of art, application of European conventions on diploma equivalences and of an agree- 
ment on the cultural identification card (which permits access to the principal mu- 
seums of the member States) as wel] as the arrangement of numerous seminars. Never- 
theless, feeling the need to renovate the educational program of the Council of 
Europe and make it more concrete, France took the initiative of calling a conference 
in Paris in November, 1959, under the auspices of the Council of Europe. This meet- 
ing brought together the authorities responsible for questions on primary, secondary 
and technical education in the countries which signed the European Cultural Convention. 
The results were interesting and should lead to a useful reinforcement of co-operation 
among the |6 countries. 
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CULTURAL AND TECHNICAL RELATIONS WITH MOROCCO, TUNISIA, LAOS, 
CAMBODIA AND VIETNAM 


CHAPTER |. MOROCCO AND TUNISIA | 


A, Education 


The cultural activities of France in Morocco and Tunisia in the field of edu- 
cation take two distinct forms: 


1. On one hand France works within French organizations: the university and 
cultural missions. Created when the two States became independent, these missions 
have a system of schools and lycées which educate the majority of children of the 


French population. These establishments are naturally also open to children from 
Moroccan and Tunisian families. 


2. On the other hand French cultural action operates by availing the two Gov- 
ernments of French teachers who teach in Moroccan and Tunisian schools under contracts 
of cultural co-operation. This "loan" of teachers results from agreements made in 
the Cultural Conventions which tie France to Morocco and Tunisia. Its purpose is to 
assist in the scholarization of the young people of these countries until their na- 
tional ministries have trained their own teachers in sufficient numbers. 


The number of French teachers in Morocco and Tunisia today is nearly 10,000, 


of which slightly fewer than 6,000 are there by virtue of cultural and technical co- 
operation. 


The Direction General of Cultural and Technical Affairs has made an effort 
to establish very close liaison and, when possible, a veritable interpenetration be- 
tween the "French sector” assigned to the University Missions and the national sectors. 
The two systems complete each other, either at the level of the students, or on that 

of the teaching corps. Today nearly a third of the students at the Missions are Moroc- 


can or Tunisian. Many professors teach in the lycées and colleges of both categories 
at the same time. 


In addition, the French Missions open widely on the Moroccan and Tunisian 
world by their activities in the area of university and technical co-operation, and 
they try to further exchanges by organizing "stages" or granting scholarships. 


Important as the activities of recruiting and training French teachers are, 
they must not obscure other aspects of co-operation: academic exchanges, pedagogical 
"stages" for Tunisian and Moroccan teachers, cultural relations in the fields of youth, 
sports and popular education, activities of the French cultural centers in Morocco. 


In these different areas, activities were numerous and varied, from the 
visit to Albi by ouvils of the Lycée Moulay Idriss of Féz to the summer-school courses 


organized at the Center of Study of Elementary French of Saint-Cloud. Courses in 
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pedagogical training and study tours for Moroccan directors of schools, shop teach- 
ers and primary school inspectors also take place. 


Lastly, during 1959, cultural centers were opened or organized in Rabat, 
Fez, Meknes and Tetouan in Morocco. Others are being set up in Casablanca and Mar- 
rakech; these centers which have book, record and film libraries, make it possible 
to organize evening courses in the French language and civilization. They are a 
growing success with the Moroccan people. 


B. Technical Co-operation 


The programs of technical co-operation with the Moroccan and Tunisian gov- 
ernments differ appreciably from the other activities of technical co-operation 
carried out bilaterally. French technical co-operation in Morocco and Tunisia is 
seen in three forms: 


- making French civil servants available to the local governments; 


- training personnel; 


- doing work more specifically related to technical co-operation, i.e. ac- 


tivities tending more directly to modernize methods and speed the development of 
the economies. 


ECOLE INDUSTRIELLE DE BEN M'SIK 
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1. French civil servants 


There are currently about 6,000 French civil servants in the Moroccan 
government and nearly 500 in Tunisia. 


In Morocco they represent a high proportion of the personnel of the tech- 
nical ministries. For example, the Ministry of Public Health employs |,040 French- 
men, the Ministry of Agriculture, and the Ministry of the Post, Telegraph and Tele- 
phone (P.1.T.) 1,175. But these figures have decreased appreciably in 1960 by the 
departure of 2,000 to 2,500 Frenchmen working under Moroccan contracts. 


in Tunisia nearly all of the French people under contract work in the tech- 
nical ministries. About 60 departures were envisioned for 1960. 


2. Training operations 


These training efforts vary according to the areas deficient, the quality 
and number of persons to instruct, the urgency of need. As a general rule, the Ser- 
vice of Technical Co-operation has always maintained that training problems should 


come first and that in this field, demands should be satisfied to the greatest ex- 
tent possible. 


Without being able here to give an exhaustive list of the training centers 
in the two countries, we must doint out that in 1959 Morocco saw the opening of a 
School of Medicine which teaches the fifth year according to French methods and with 
French professors. The nurses’ training centers teach 550 students. The School of 
Mines in Rabat, inspired by French engineers, trains around 20 technicians a year. 


In Tunisia during 1959, a training center for electricians, conceived and 
realized with the technical assistance of "Electricité de France", was inaugurated 
by President B8o0urquiba. Courses for shop foremen and technical assistants for Pub- 
lic Works were also opened, thanks to French assistance in supplying personnel and 
equipment. The same is true for the "children's villages” composed of teenagers, 
where the Tunisian Government takes care of orphans and strives to give them a manu- 
al trade. Among numerous other activities, mention should also be made of an effort 


in the field of public health and nurses' training where courses are organized with 
the help of French specialists. 


But the principal effort still lies in the awarding of technical co-opera- 
tion scholarships to young Moroccans and Tunisians who go to France to complete their 


training and, in most cases, to take courses at technical schools, in the most diver- 
sified fields and on all levels. 


Tunisia received 350 technical co-operation scholarships in 1959; Morocco 
250. The figures for the previous year which were slightly lower for Tunisia, had 
hardly reached 100 for Morocco; the additional effort was thus considerable. It 
was to become even greater in !960. 


3. Activities strictly related to technical co-operation 


No matter how great its importance, the French effort in Morocco and Tu- 
nisia in the joint fields of sending out French civil servants and training local 
technicians, fits into short or medium-term perspectives. it was important to pro- 
vide for long-term efforts to make it possible to assure in the future the relay of 
the current activities in technical assistance. Consequently, programs referred to 
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as expanded programs were set up in 1958 in Tunisia and in 1959 for Morocco. Ac- 
cording to the classic conception of technical co-operation, their goal is to mod- 
ernize technical methods in the two countries and improve the conditions of their 
social and economic development, especially in the field of agriculture. The 
Moroccan program is now definitively established: it allows for joint financing 

by France and Morocco of certain agricultural studies in regions that have been 
insufficiently exploited. Moreover, the same program provides for equipping train- 
ing centers in the fields under the jurisdiction of National Education and Public 
Heal th. 


In Tunisia where the expanded program is nearing its end and should normal - 
ly be continued thanks to the addition of other funds in 1961, more than half the 
credits of the program have been used on studies of agricultural rehabilitation. In 
Tunisia as in Morocco, all of these studies are entrusted by the national authorities 
to French firms since the purchase of equipment must be made in France. 


CHAPTER I1. CAMBODIA - LAOS - VIETNAM 


A. Education 


a) Cambodia 


The importance of the cultural presence of France in this country may be 
measured by the fact that French is used throughout secondary and higher education. 
In addition, it is taught 10 hours a week in the last three years of the primary "cycle". 


Nearly the entire body of secondary teachers is made up of French "insti- 
tuteurs" or professors. They number more than 250 for a school population of 13,000 
pupils divided between Phnom Penh and numerous provincial lycées and colleges. 


At the Université Royale Khmere, |5 professors offer advanced instruction 
to a constantly increasing number of students. The Faculty of Law, with four professors 
"agregés", has room for 300 students and awards the French diplomas of "capacité". 
"licence" and the doctorate. With the help of French doctors, the Faculty of Medicine 
gives the first three years of medical studies and will soon offer the fourth. A "pro- 
pédeutique" (the year preparatory to university courses proper) is in the process of 
being created for Letters and Science. French experts also take care of instruction 
at the Cambodian School of Administration. 


An audfo-visual center was opened in 1959 at the Lycée Descartes and im- 
mediately had twice as many applicants as it could accept. Priority for this type of 
accelerated instruction will in any case be given to specialists: primary and second- 
ary teachers and scholarship winners and "stagiaires" who are going to France. 


The major concern of the Service de |'Enseignement is to help in the train- 
ing of Cambodian professors on the primary and secondary levels. The collaboration 
France offers Cambodian education must be considered a transitional measure that will 
last only until the national ministries are able to fill their own needs. 


b) Laos 


Although all education here is nationalized, the attachment of this coun- 
try to France means that the role of French professors is essential at all levels of 
instruction. 
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The Lycée of Vientiane, constructed through the work of technical co- 
operation, has been placed under the jurisdiction of the Laotian authorities. 
Planned for 2,000 students, it is already inadequate and the Laotian authorities 
have asked the French to enlarge it. 


A Wational Center of Education, recently constructed with the aid of 
several foreign countries and staffed with many French professors, is designed to 
train the numerous ranks of instructors the country needs. | 


Several provincial colleges, including technical- sections as wel! as 
the Ecoles Normales, are in operation with 125 French professors and "instituteurs". 


in the field of higher education, a School of Medicine trains medica} 
assistants and nurses who complete their studies in France. The same is true for 
the School of Administration which already has more than 100 students. 


An audio-visual center, created in 1958, gives the young ranks of teach- 
ers, administrators and soldiers a general command of the | anguage. 


c) Vietnam 


_ The cultural presence of France in South Vietnam remains important for 
obvious historical reasons, but also because of the deep cultural affinities between 
this country and France. 


1) French secondary schools; 


Primary education, with the exception of the annexes to French ly- 
cées, is entirely Vietnamese; but in secondary education, French public and private 
schools teach some 30,000 pupils who often come from families of the Vietnamese e] ite. 


There are two large lycées for 4,000 students in Saigon and one ly- 
cée for 1,500 in Dalat, with primary annexes; there are two colleges in Tourane and 
Nhatrang. In total, these schools have 11,000 pupils who are for the most part Viet- 
‘namese (83% on the secondary level), to which must be added the 20,000 attending 
private French or Franco-Vietnamese institutions. 


The extent of the effort to be made in funds and in personnel - in Vietnam 
there are 600 French professors and "instituteurs", 350 of whom were sent out from 


metropolitan France - is explained by the necessity of meeting needs that grow very — 
rapidly, since the total number of children attending schools in Vietnam went from 
65, 000 to 175,000 between 1957 and 1960. 


2) Higher education: 


During the same period the number of students of Higher Education 
went from 5,000 to 9,500 and two new universities were opened, in Dalat and Hué. 
30% of these students came from French schools. Forty-five professors, in Letters, 
Science, Law and Medicine, teach at the University of Saigon where courses are given 
in French in most of the Faculties. French professors play a large role at the Fac- 
ulty of Pedagogy which is comparable to a French Ecole Normale Supérieure. it ac- 
cepts students only after competitive entrance examinations and trains Vietnamese 
professors in all the subjects of secondary education. 


Instruction is also given in French at the School of Agriculture in 
Blao and the School for Engineers in Phu-To, both of which were created with the help 
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INSTITUT PASTEUR at DALAT GRALL HOSPITAL in SAIGON 


of French technical co-operation. The D.G.A.C.T. plays an important role in the teach- 
ing of these two schools by assigning professors and experts to them. 


An audio-visual center designed essentially for non-French speaking 
students, was created in 1959 at the Faculty of Pedagogy. It gives accelerated instruc- 
tion in French and offers students the opportunity to improve their use of the language. 
It attracted a large number of students in 1959. 


In 1959 the Cultural Center of Saigon had 2,500 students registered in 
French language courses for adults. 


B. Technical Co-operation 


The conversion of the forms of aid offered the three countries of the former 
Indochina, according to objectives more consistent with the principles of pure tech- 
nical co-operation and also with financial possibilities, was carried on in a satis- 
factory way throughout 1959. 


It must be recalled that the so-called "economic aid" program resulting from 
the Law of March 28, 1955, included essentially large construction projects (ports, 
roads, airports, etc.) as well as very special operations intended to settle disputed 
matters which arose when the three states became independent: transportation and re- 
settlement of refugees, repurchase of rice plantations from French proprietors, par- 
ticipation in the agrarian reform, etc. 


For more than two years the Direction General of Cultural and Technical Af- 
fairs, while assuring the continuation and completion of the early program, has made 
an effort to develop its activities in training specialists and establishing programs 
for increasing production, especially in the agricultural and mining areas. 


As in previous years, the activity of France in the field of pure technical 
co-operation was carried out in 1959 in three different ways: 


1) By making permanent experts available to the three States 


A certain number of experts permanently residing in these states have been 
placed at the disposal of the administrations of the three countries. They generally 
fill important posts where their abilities are used to advantage by the Ministers and 
Directors of National Services, who are still without sufficiently numerous and ex- 
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perienced staffs. Most of these experts, in addition to their official functions, 


give regular courses in the various establishments of advanced or technical instruc- 
tion. 


Seventy-five permanent experts, divided almost equally among the three 
countries, thus offered their assistance in 1959. 


2) By sending experts on short missions 


The D.G.A.C.T. also paid the travel and living expenses in Cambodia, 
Laos and Vietnam of experts requested by the three governments to give courses or 
lectures in their field or to examine particular problems. 


In this way, M. Bourdeau de Fontenay, Director of the Ecole Nationale 
d'Administration (E.N.A.) and M. Lemaire, Assistant Dean of the Faculty of Medicine 

in Paris, went to make on-the-spot examinations of problems of interest to French Tech- 
nical co-operation in the fields of public administration and medicine. 


A French town-planner gave his assistance to the Vietnamese authorities 
for drawing up an urbanization plan for the urban center of Saigon-Cholon, while a 


mining engineer studied the problems presented in equipping and opening the coal mine 
of Nong-Son. 


At the request of President Diem, an engineer from the Society of Studies 
on Economic and Social Development established a report on the possibilities of setting 
up a chemical fertilizer factory in Central Vietnam. it must be noted that the loan 
granted the Vietnamese Government following M. Pinay's mission is to be used in large 
part for this project. 


Special mention must also be made of the three missions below: 


a) a mission of geologists from the Bureau of Geological and Mining Research, 
which made a general prospection of the mineral resources of Laos; 


b) a mission of specialists from the Bureau’ for the Development of Agricul- 
tural Production Overseas, which studied the problems in training Laotian agricultural 
specialists for rural modernization; 


c) a mission of experts from the French Company for.the Development of Tex- 
tile Fibers, whose experiments on the possibilities of developing the cultivation of 
cotton in Cambodia and Vietnam showed very encouraging results. 


3) By the reception of scholarship holders and "stagiaires" 


In 1959, 175 Cambodian, Laotian and Vietnamese civil servants and technicians, 
holding technical co-operation scholarships, spent training periods in French government 
administrations, in the "grandes écoles" or in certain pubiic or private enterprises. 


Centers of accelerated instruction of French by audio-visual methods have 
been set up in Phnom-Penh, Vientiane and Saigon and make it possible for these trainees 
to improve their knowledge of French before going to France. 


Concurrently with this regular program of technical co-operation the Missions 
of Economic and Technical Aid in the three countries continued to carry out the program 
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"of economic aid" of the Law of March 28, 1955. 
1) In Vietnam 


New deliveries of equipment to the coal mine in Nong-Son and to the 
laboratories and shops of the Engineering Schools of the Technical Center of Phu- 
To; aid to the agricultural co-operatives; furnishing of equipment for a textile 
factory; supply of medications against leprosy; restatement of the terms of repur- 
chase of rice plantations. 


2) In Cambodia 


Completion of the port of Sihanoukville; supply of a dial phone system 
in Phnom-Penh; delivery of scientific equipment to the Institut Pasteur du Cambodge; 
completion of the Calmette Medico-Surgical Center. 


3) In Laos 


Construction of bridges on the major highway system between Vientiane 
and the Cambodian border; completion of construction of the Lycée of Vientiane; 
continuation of the constructton works of the Vientiane airport. 


WORKS AT THE PORT OF SIHANOUKVILLE 
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Particular mention should be made of the two French hospitals, in Saigon 
and Phnom-Penh. 


The Grall Hospital in Saigon (424 permanent beds), formerly a military hos- 
pital, has been administered since 1958 under the control of the D.G.A.C.T. Due to 
the competence of its !2 doctors and the excellence of its equipment, this establ ish- 
ment continues to enjoy an exceptional reputation in Southeast Asia and offers highly 
appreciated assistance to the Public Health Services of Vietnam. The functioning of 
the Grall Hospital, which has vast administrative and financial autonomy, is partial- 
ly due to a subsidy from the Direction General of Cultural and Technical Affairs. 


In Pnom-Penh the Calmette Medico-surgical Center, built through French aid 
funds in Cambodia (156 permanent beds), opened in early 1959. The medical team in- 
cludes a professor "agregé" of surgery, four doctors and a pharmacist, and has very 
specialized technical equipment which makes it possible to perform special thoracic 
and cardiac surgery, to give radio-therapy treatments for cancer, etc. The hospital! 
will soon take part in the training of specialists for the Cambodian Ministry of Health: 
participation of doctors in the program of the Ecole Royale de Medecine, creation of 
an internship for specialization by Cambodian students. 


it should also be mentioned that by the terms of agreements made between 
the Institut Pasteur of Paris and the iInstituts Pasteur of Cambodia and Vietnam, close 
scientific co-operation is maintained between these organizations, especially through 
sending out experts and taking in trainees. 


Aid to the Mekong Committee 


France has also offered its technical and financial assistance to the "Co- 
mité du Mekong”. This agency, created in 1956 for Cambodia, Laos, Vietnam and Thai- 
land under the aegis of the Economic Commission of the United Nations for Asia and 
the Far East, has the task of encouraging, coordinating, directing and overseeing plans 
for utilizing the hydraulic resources in the lower basin of the Mekong. 


From the beginning, France emphasized its interest in the work of the Com- 
mittee and its assistance has been particularly appreciated, for both its extensive- 
ness and the competence of its experts. 


In 1959, delivery of hydrological equipment (totaling 60 million old francs) 
was completed and new contributions in the amount of 100 million francs were offered 
for agropedological studies in Thailand, Laos and Vietnam as well as for a study of 
problems of the fishing industry on the great lake of Cambodia. 


For the entire program of economic and technical aid to the three countries 
of the former Indochina and to the Mekong Committee, France spent approximately 
$5, 700,000 (28,500,000 NF) in 1959. 
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PROPOS SUR LA LANGUE FRANCAISE 


DE QUELQUES LOCUTIONS* 


Vous Connaissez sans doute ce petit jeu de société qui consiste a corriger certaines 
expressions traditionnelles et a leur substituer des variantes plus ou moins fan- 

taisistes. On dispute, par exemple, s'il faut dire homard | ’américaine ou & ’ar- 

moricaine, pommes de terre en robe de chambre, ou de cendre ou des champs, etc. Ces 

amusements ne font de mal a personne, mais ne contribuent guére a la connaissance de 

la langue. 


Que signifie, par exemple, l'expression "reprendre du poil de la béte”. Ce tour est 

classique, et le dictionnaire de |'Académie le signale dés 1694: "11 faut reprendre 
du poil de la béte..., pour dire qu'en certaines indispositions, en certaines incom- 
modités, il faut refaire les mémes choses qui les ont causées." On relave cet ex- 

emple dans |'édition de 1762 du dictionnaire : "Vous venez de perdre votre argent a 
cette partie de piquet, il faut reprendre du poil de la béte." 


Dans son Journal, André Gide a fait deux fois allusion &@ cette locution: "Fort amusé 

de trouver dans le cinquieme livre de Pantagruel, chap. XLVI, |l'expression anglaise : 
reprendra-t-il du poil de ce chien qui le mordit? - qui, chez nous, devint : reprendre 
du poil de la béte..." (15 octobre 1942). Quelques années auparavant (3 aout 1935), 

il avait déja noté que cette locution tend a s'écarter de sa signification premiére : 
"Ceux qui l'emploient croient sans doute avoir affaire a une image empruntée a | 'équi- 
tation et l'assimilent a se remettre en selle... C'est pourtant la traduction presque 
exacte de la locution anglaise : Take a hair of the dog that bit you (prendre un poil 
du chien qui vous a mordu)..." On trouve en effet ce tour en anglais. Dans Martin 
Chuzzlewit, de Dickens, un personnage déclare a quelqu'un qui a beaucoup bu : "Another 
hair of the dog that bit you, Captain", pour dire "Buvez encore!" Mais le dictionnaire 
d'Oxford, qui cite cet exemple, n'indique pas si ce tour est né en Angleterre, comme le 
pense Gide, ou si les Anglais nous |'ont emprunté. 


Quoi qu'il en soit, cette locution a perdu aujourd'hui son sens "homéopathique". si l'on 
peut dire, et ne s'emploie plus guere que pour signifier "se ressaisir, recommencer, 
reprendre le dessus.” C'est ainsi qu'en usent les auteurs contemporains : "Loin de sa 
femme, ce petit quadragénaire gras reprenait du poil de la béte" (Mauriac, Noeud de 
vipéres, p. 177). 


Une locution sur laquelle on a beaucoup discuté est le tour "battre son plein". Faut 
il dire " les venganges battent leur plein" ou "les venganges battent son plein". 


Voyons les faits de la cause. L'emploi de plein comme substantif remonte pour le moins 
au treiziéme siécle : Villehardouin parle du "plein du mur” pour désigner la partie 
pleine, le "massif", s'opposant aux portes et fenétres. Parmi tant d'autres acceptions, 


* Excerpts FRom ‘LA DEFENSE DE LA LANGUE FRANCAISE’ BY R. LE BiDoIS FROM LE MONDE, 
JanuaRy 11, 1961. January 25, 1961. 
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l'expression faire son plein, que Furetiére, en 1690, explique ainsi : "On dit au Tri- 
quetrac (sic) qu'on a fait son plein, quand on a fait son grand Jan, ou son petit Jan" 
(tradvisons : quand on a couvert de deux dames les six fléches d'une des tables). 


Quant & la focution "battre son plein", elle se dit depuis des siécles, de la mer qui 
vient d'atteindre "son plein", c'est-a-dire sa plus grande hauteur. Au figuré, elle 
s'applique & une activité (une féte, une manifestation...) qui touche et se maintient 
& son point le plus haut. 11 est clair que plein n'est donc pas une épithéte, mais 
un nom )cf. le plein de la lune), et que son est i'adjectif possessif, qui, comme tel, 
doit s'accorder en nombre avec le sujet du verbe battre: "Les grands travaux annuels 
que la terre impose aux paysans battatent leur pletn..." (M. Prévost, La Mort des or- 
meaux, p. 99); "... les causeries battaient leur plein" (Gide, Ainsi soit-il, p. 1204). 
On notera que le possessif peut également varier selon ia personne du sujet : "Les 
alertes des bombardements, loin de me déprimer, me galvanisent... En état de transe 
je bats mon plein" (Gide, Journal, 17 janvier 1943). 


L'hypethaése selon laquelle cette locution serait tirée du tour "le tambour (ou la 
cloche) bat sci plein", céest-a-dire bat un son plein (par opposition a "un son creux"?) 
a été vicoureusement dénoncée par Albert Dauzat : "Un tambour qui bat un son, plein 

eu non, c'est du charabia, qu'on ne rencontre nulle part, et qui n'a pu germer que 

dens tes volutes d'un cerveau tarabiscoté. "L'affaire est denc classée. i] est du 
moins permis de l'espérer! 
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INFORMATION 


PUBLICATIONS AVAILABLE TO TEACHERS until June |, 196! 
(This list cancels all previous lists) 


Single Copy Available 


FRENCH RECORDS - Catalogue of records available on loan to French teachers 

THE MUSEUMS OF FRANCE — Index of major works and collections 

SUMMER SCHOOLS IN FRANCE 196! - Bulletin of French Language courses open to stu- 
dents above sixteen years of age 

FRENCH BIBLIOGRAPHICAL DIGEST - Guide to advahtced researchers who wish to keep 
informed on the work being done by their French colleagues. Issues not listed 
are out of print. 


No. 9. BIOLOGY, BOTANY, ZOOLOGY No. 29. LOGIC & THE PHILOSOPHY OF SCIENCES 
No. GEOLOGY No. 30. HYGIENE 

No.14. MATHEMATICS No. 31. PEDIATRICS 

No. 15. ANTHROPOLOGY No. 32. FRENCH POLITICAL SCIENCE 

No. 18. CONTEMPORARY HISTORY No. 33. SOCIOLOGY & SOCIAL PSYCHOLOGY 


No. 19. HISTORY OF THE MIDDLE AGES 


FRENCH SCIENTIFIC DOCTORAL THESES (1951-1953) - Catalogue with author, title, pub- 
lisher 


Sample of FRENCH NEWS ) The number that you will receive is the only 
Sample of EDUCATION IN FRANCE ) available copy of the entire series. 


From One to Twenty Copies 


COSTUMES OF FRANCE - 28 page illustrated pamphlet of regional and period costumes 
FRENCH CHRISTMAS CUSTOMS - |4 page illustrated pamphlet of regional and national 
customs 

FRENCH HOLIDAYS - 16 page pamphlet describing various origins and meanings, with 
photographs 

FRENCH PAINTINGS - A list of color reproductions sold by American museums 

FRENCH WAY OF LIFE, "Savoir Vivre", work, leisure, LUXURY ITEMS IN FRANCE (map) 

HISTORY OF FRANCE - 18 page pamphlet, the Making of the French people 

LA MARSEILLAISE & OUTLINE OF FRENCH HISTORY 

2 SAMPLE ISSUES OF FRENCH NEWSPAPERS 


Only the requests made by teachers, librarians, and school officials will be honored. 
Do not send a purchase order, but please: 
1) indicate the number of copies desired 
2) enclose ten cents per copy of each item to cover handling and postage 


3) return both to the SERVICES DU CONSEILLER CULTUREL, 972 Fifth Ave., 
New York 21, N.Y. 


Please print, and do not abbreviate 


Mr. (Mrs., Miss) 


School School address 
Department 
City Zone State | 
Date 49. 
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SUMMER INSTITUTE for Native Speaking Teachers of French in Elementary and Secondary 
Schools at Georgetown University, Washington 7, D.C. 


The purpose of the Institute is to afford those participating an opportunity 
to obtain a better knowledge and understanding of their native tongue and culture 


in order to increase their proficiency in teaching and presenting them to American 
children. 


In accordance with the National Defense Education Act of 1958, public school 
teachers, upon application, may receive a stipend of $75 per week, plus $15 per 
week for each dependent. Private school teachers, while not eligible for a stipend, 
will receive free tuition. 


Upon satisfactory completion of the course, the participants will receive a 
certificate. As a general policy, no credit will be granted. 


For further information, write to Dr. Pierre Maubrey, Director, Summer In- 
stitute for Elementary and Secondary School Teachers of French, Institute of Lan- 
guages and Linguistics, Georgetown University, Washington 7. D.C. 


INTERNATIONAL CONGRESS OF AVIATION ‘AND COSMONAUTICAL MEDICINE IN PARIS 


This Congress is under the sponsorship of the Ministers of the Departments 
concerned, with the support of the French Aviation and Cosonautical Society and the 
French Astronautical Society. |t is also under an Honorary Committee patronage, in- 
cluding 35 high French personalities belonging to the scientific, university, indus- 
trial and military circles. 


Any person interested in scientific and professional problems dealing with 


Aviation and Cosmonautical Medicine is heartily invited to attend this Congress as 
an "Active Member", 


The topics of the Congress Scientific program are as follows: 


- Psychophysiological problems brought up by professional adaptation or in- 
adaptation on the aviation environment. 


- Physiopathological problems on relation with modern aircraft flights and 
recent physiological researches on Cosmonautics. 


- Forensic medicine problems aoplied to aviation. 


- Professional pathology of non-flying personnel in charge of flight safety. 


English and French will be the spoken languages. . A simultaneous translation 
of the reports will be given in both languages. 


For more detailed information and the forms to fill out, address your re- 
quests to: 


Secrétariat Général du Congrés International de Médecine Aéronautique et 
Cosmonautique, C.E£.R.M.A., 5 bis, Avenue de la porte de Sévres, 
Paris XV°, France. 
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COLLEGE UNIVERSITAIRE D'ETUDES FEDERALISTES in Val d'Aoste, Italy 


The "Centre International de Formation Européenne” has announced the opening 
in the near future of a University College of Federalist Studies in Val d'Aoste. 
The purpose of this institution is to study the political, economic, social and 
cultural problems presented by the development of federal structures in the world 
today and particularly in Europe. The teaching corps is composed of representatives 
of higher education and administrators on the national and European levels. The 
Collége Universitaire d'Etudes Fédéralistes will hold its first study session from 
July 3 to September |6, 1961. It will be open to students holding a degree equi- 
valent to the French "Licence" or to those who can give evidence of equivalent 
studies. 


EURAILPASS TICKET EXPANDED 


Eurailpass, the ticket which permits tourists unlimited travel on the rail- 
roads of 13 Western European countries for two months, will be expanded to cover 
one, two and three month periods starting on March |, I961. The new Eurailpasses 
are good for first-class passage on all express trains without any additional charge 
for seat reservations. The tickets also cover transportation on some bus and boat 
lines in many of the countries, including the popular 2-day Europabus tour from 
Paris to Nice. 


Eurailpass is especially designed for visitors from North and South America 
and can only be purchased on this side of the Atlantic. 


Additional information can be obtained from the French National Railroads, 
610 Fifth Avenue, New York 20, N.Y. 
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French Academic Life 


VACATION COLONIES 


In 1961, 21,195,000 NF ($4,239,000) have been allocated to vacation colo- 
nies in the form of various subsidies. These allocations instituted in 1959, are 
a directly attributed to underprivileged families. In addition, 100,000 grants will 
be made in 1961 as opposed to 75,000 in 1960. 


EDUCATIONAL TELEVISION 


. Since January |7 the regional station in Lille has been presenting a series 
- of 24 mathematics courses for classes of the 6ame. The experimental broadcast wil] 
s go on for the first two quarters of 1961 at the rate of two broadcasts a week. It 
is the first attempt made to teach mathematics on a small screen by using a region- 
al broadcasting station of the French Broadcasting System (R.T.F.). 


THE HOSPITAL-UNIVERSITY REFORM 


A small council, presided over by the Premier, decided upon the immediate 
creation of posts in the new hospital-university set-up, the status for which was 
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fixed by the decree of September 24, 1960. This reinforcement in numbers will give 
doctors and their assistants currently working in the hospitals and choosing full- 
time duty, the possibility of being integrated into the university framework. The 
financial means that the State puts at the disposal of the Minister of Public Health 
and the Minister of National Education for furnishing and equipping the university 
hospital centers has reached a total of 130,000,000 NF with the Ministry of National 
Education and 108,000,000 with that of Public Health. 


A REGIONAL CENTER OF EDUCATIONAL DOCUMENTATION IN GRENOBLE 


Attached to the Institut Pédagogique National, this establishment which is 
under the authority of the Rector of the Academy of Grenoble and enjoys the same au- 
tonomy as a public service, has a triple role: |) liaison, documentation and infor- 
mation, 2) educational research and studies, and 3) production and distribution of 
teaching materials. Moreover, the work of this Center is complemented by that of 
regional documentation establishments such as the Bureau Universitaire de Statisti- 
que et de documentation scolaires et professionnelles (8.U.S.). 


ENROLLMENT IN SECONDARY EDUCATION 


On October 5, 1960, the public secondary schools had |, 740,000 students as 
opposed to 1,560,000 in November 1959, or 11.5% more. The greatest increase (16%) 
was shown by the "cours complementaires": 552,000 pupils. The Lycées have 743,000 
students, an increase of 8.8% in a year. The Lycées Techniques counted | 82,000 stu- 
dents, or 9.6% more than a year ago. There was also a 25% increase in enrollment 
for correspondence courses. They had 20,000 students in the classical and modern 
' sections and 3,000 in the technical and vocational branches. 


SCIENTIFIC RESEARCHERS 


The Center for Scientific Research (CNRS) indicated in its report on activi- 
ties for the period from October, 1959, to October, 1960, that the number of scienti- 
fic researchers went in one year from 3,09! to 3,261. The technical "contractuels” 

_ and assistants went from 3,085 to 3,735. The funds allocated for international mis- 
sions almost quintupled in 3 years -- 3,000,000 NF in 1960 as opposed to 780,000,000 NF 
in 1958. The figure has gone to 3,450,000 NF for 1961. Ninety-nine French research- 
ers and 110 foreigners benefited from the international exchange agreements. The re- 
port shows that the total budget of the CNRS for the financial year 1960 rose to about 
250, 000,000 NF ($50,000,000) as opposed to approximately 173,000,000 NF in 1959. 


THE FRENCH CULTURAL INSTITUTE IN FLORENCE 


On January 22 the ‘French Ambassador to Italy inaugurated the new quarters of 
the French Cultural Institute on the occasion of an exhibition devoted to the "Grande 
Encyclopédie". 
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RUSSIAN EDUCATORS IN FRANCE 


A delegation of representatives of Soviet education, on a study tour 
of France at the invitation of the French government, arrived at Le Bourget airport 
on January 23rd. These Soviet dignitaries made a two-week stay, during which they 
visited the Ecole Normale de |'Enseignement Technique, a certain number of lycées 
and technical colleges, the apprenticeship school of the Renault administration, and 
the Hotel School of the Rue Médéric. . 


AMERICAN HIGH SCHOOL STUDENTS IN FRANCE 


Twenty-six students from the Stockbridge School in Interlaken, Massachusetts, 
arrived in Le Havre on January |Oth to spend four months in France. They are staying 
in Sevres and attending the Lycée de Sévres in liaison with their school in Stock- 
bridge. After two months of boarding at the Lycée, these students, who are aged 16 
and 17, will live in French families whose children they already know. Later they 
will take a 3-week tour of provincial France. 


CREATION OF TWO UNIVERSITIES IN ALGERIA 


In reference to the policy of decentralization and Moslem promotions, two new 
universities are being created in Algeria, one in the Constantinois, the other in the 
Oranais. Aside from the University of Algiers which is almost entirely European, there 
is indeed room for other cultural centers where the Moslems who wish to obtain degrees 
in higher education, will be able to enroll in greater numbers than in Algiers. 
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ENCYCLOPEDIE PRATIQUE DE L'EDUCATIONEN FRANCE (Practical Encyclopedia of Education 
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DES FRANCAIS, 


Audio-Visual Material 


in France) published with the co-operation and patronage of the Institut Pédago- 
gique National, under the direction of Joseph Majault, head of the department of 
documentary studies and information. This monumental encyclopedia, which has an 
index and numerous tables, is an admirable tool for anyone interested in education 


and teaching. 


and various agencies of French education, in France and throughout the world. The 
different subjects are then studied separately: French, modern languages, history 
and geography, moral and civic education, mathematics, the technical subjects, 
physical education, etc... 


Société d’ Edition de Dictionnaires et d’ Encyclopédies. 


AUTOUR DE LA PEDAGUGIE (The Realm of Pedagogy): by Inspector General David 


The first part gives a very full account of the institutions, schools 


The interest of this work, which assembles in one volume 6 lectures given be- 
fore different audiences, lies in the search for communion with the spirit of the 
pupil. "Everything that | have been able to write or say about children is based 
only on those thousands of observations of them made, according to Alain's advice, 
‘from the corner of the eye', or on that privilege of having my childhood memories 
at my disposal like a pack of cigarettes on a table. For me, child psychology and 
pedagogy are still an art in which the subjective necessarily prevails over the 
objective and which requires that the educator have both an intimate knowledge of 
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the child through recollection of his own childhood and an understanding of his own 
personality. Without this twofold knowledge that 'communion' which alone can make 
instruction or education valuable could not be established between the teacher and 
the pupil. in the course of my inspection tours, | often recal] that admirable re- 
mark by Desjardins: 'The teacher teaches not what he knows but what he is'." 


Published by Nathan, 18,rue Monsieur Le Prince, Paris 6°. 150 Pp. 


THE NEW BACCALAUREAT — HANDBOOK FOR THE CANDIDATE: by R. Echard 


This “guide du candidat" is a precious instrument for the heads of schools and 
administrators in the field of education. It contains the rules in force, beginning 
with the 1961 session, and the tests and programs of the different series. The con- 
stant concern of the author was to be clear, precise and especially practical, while 
at the same time covering the entire subject from the examinations of the classical 

and modern series to the newer technical series. 


Editions Magnard, 123 Boulevard Saint-Germain, Paris 6°. 160 pp. 


LES CLASSES DE Game et de Same (ist two years of High School) 


This issue is devoted to the "classes de 6° et de 5°” which have become classes 
of observation and orientation since the reform. The documentation gathered concerns 
these classes as they existed for a certain number of years. it is necessary to wait 
for the experiment of the "cycle d'observation" to become further advanced before 
drawing conclusions from it. For this purpose the current issue opens an inquiry on 
the first year of the "cycle of observation". The answers to this inquiry will fur- 
nish the material for one of the next issues of Cahiers Pédagogiques. This review 
is published by the Comité Universitaire d'information Pédagogique, S.E.V.P.E.N., 

13, rue du Four, Paris 6°. 


Cahiers Pédagogiques No. 25, January 15, 1961 


THERE 1S A DRAGON IN MY BED and other useful phrases in French and English: by Sesyl 
Joslyn and irene Haas 


""Allons en France' is the way to say ‘let's go to France’. And this is when to 
say it." So off we go in this useful and hilarious phrase hook with two intrepid 
young travelers. The phrases, for which a pronunciation quide is given, deal with 

a great variety of matter-of-fact situations, such as taking a bath, addressing a 
ooliceman, ordering a cake, buying a hat. Children and adults alike will find them- 
selves laughing aloud at the enchanting absurdities in the pictures. And the phrases 
have a way of sticking in this delightfully unusual presentation. 


Harcourt, Brace and Company, 750 Third Ave., New York 1, N.Y. 


HISTORY 


HISTORY OF THE PEOPLES OF 3LACK AFRICA: by Robert Cornevin 


Knowledge of African history is particularly timely in 1961 which sees the Congo, 
Somalia and Liberia attain independence. M.R. Cornevin spent many years in Black Africa 
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as Administrator in Chief of Overseas France and thus has direct knowledge of this 
Africa. Consequently the author was able to throw aside political frontiers del ib- 
erately in order to concentrate on the relative homogeneity of ethnic groups. 


The first part approaches the problem from the angle of the African cultures and, 
by the study of sources, furnishes a basis for documentation and research. The two 
other parts present African history, region by region, and offer current information 
on the 12 historical provinces, a division proposed by the author. This book has just 

won the Seorges 3urel prize from the Académie des Sciences d'Qutre-Mer. 


Editions Berger-Levrault, 1960, 5, Rue Auguste Comte, Paris 6°. 715 pp. 


LENIN: by Jean Bruhat 


M. Bruhat treats his subject from the viewpoint of the close association of 
Lenin with his time. He distinguishes three phases in his life: "The harbinger of 
tempests until 1914 (pp. 11-154), "The orqanizer of the Revolution" (pp. 157-238), 
"The statesman" (pp. 241-375). M. Sruhat takes care to mark the principal steps 
of a "new route” which should lead through a revision of Marxism to the Soviet re- 


volution, to the dictatorship of the proletariat and the founding of a [TIrd In- 
ternational. 


Club Frangais du Livre, 1959. 8, Rue de la Paix, Paris 2°. Collection Portraits 
de l’histoire. 


FILM ART: by Pierre Lherminier 


ir this anthology, one of the most important works in the field of film aes- 
thetics, M. Lherminier has assembled 20 texts by authors best qualified to speak 
on an art that they have served as directors, actors, critics or theoreticians: 

Canudo, Delluc, René Clair, Chaplin, Malraux, Bresson, Vigo, Bazin, Mauriac, As- 
truc, Chabrol and a hundred others. The principal sections concern the nature and 
originality of the art of film-making, the technical means of expression and style, 


its relations with reality, its goals, its spiritual value and its human and social 
significance. 


Editions Seghers, Collection ”Melior”, 1960, 228, Boulevard Raspail, Paris 14°, 
642 pp. 


SCIENCE 


THESE UNKNOWN MEN MADE THE CENTURY: by Pierre Rousseau 


In this work M. Rousseau recalls the ups and downs of the orincipal inventors to 

whom we owe the most striking achievements of the modern world. This work very accu- 

rately emphasizes that most inventions appeared either in a favorable atmosphere and 

were not appreciated or in an auspicious age and were then the result of a collective 

genesis. 


Hachette, 79, Boulevard Saint-Germain, Paris 6°. 431 pp. 
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RADIO~ASTRONOMY AND KNOWLEDGE OF THE UNIVERSE: by A. Boischot 


This book which is addressed to a large audience, gives a systematic presentat ion 
of the essential aspects of radio-astronomy from an essentially physical viewpoint: the 
mechanisms of broadcasting and radio waves in the universe. The book makes easy and 
oleasant reading. It is a source of documentation and precious information for inex- 
perienced researchers and students. 


Ed. Masson, 1960, 120 Boulevard Saint-Germain, Paris 6°, 126 pp. 


HORMONES, THE REGULATORS OF VITAL EQUILIBRIUM: by Dr. Hervé Elmaleh 


In this study Dr. Elmaleh has made an effort to indicate the major stages in the 
development of endocrinology, to clarify the understanding of it without oversimplifying. 


Designed for cultivated readers who are not necessarily specialists, this presenta- 
tion offers interesting reading which is made accessible by its clarity. 


Diagrammes No. 47. Editions du C.A.P. Monte-Carlo 


TESTS, THE SOUNDING BALLOONS OF PSYCHOLOGY: by Gerard Klein 


An ambiquous drawing is shown to several persons. One will see images in it, 
another an animal, a third a fantastic landscape... And there, perhaps, their inner 
personalities are revealed. What is the value of tests, those sounding balloons of 
modern psychology? 


No. 


Diagrammes, 48. 


AUDIO-VISUAL MATERIAL 


THE GOLDEN TREASURY OF FRENCH PROSE 


Three !2-inch records present selections from twenty-four authors. A printed text 
accompanies each record; it includes the selections and a short biographical note on each 
author. Lucienne Lemarchand and Georges Riquier share the reading. 80th have appeared 
in productions of the Théatre National Populaire since 1952. 


Record | includes selections from Montaigne, Pascal, Mme de Sévigné, Mme de Lafay- 
ette, La Bruyére, Fénelon, Saint-Simon. 

Record 2 - selections from Montesquieu, Voltaire, Rousseau, Diderot, Laclos, Chateau- 
briand, Stendhal, Michelet, Salzac. 


Record 3 - selections from Hugo, Mérimée, Sand, Flaubert, Zola, Daudet, France, Mau- 
passant. 


Published by Spoken Art Inc., 95 Valley Road, New Rochelle, New York 


FILES OF JOSEPH RAYMOND 


Mr. Joseph Raymond sent us some of the cards which he carefully penned out at Cab- 
rillo College, Watsonville, California. Following are some of the titles: "French songs 
to cheer dull texts" (7 songs with music fitted on one page), "A few French fragments to 
help students appear cultured..." (5 songs), “Literary gems", etc. Mr. Raymond tells us 
that he "will be glad to share these with anyone needing this sort of thing”. 


(None of the material mentioned on this page is avail- 
able at the Cultural Services of the French Embassy. ) 
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FRENCH DOCTORAL THESES 


| FACULTE DES LETTRES ET SCIENCES HUMAINES 


DOCTORAT D'ETAT: 


Doctorat d'Etat: a prerequisite to teaching in French universities. 
Years of preparation and the contribution of a really significant 
thesis and a complementary shorter thesis are required for this de- 
gree. American students wishing to become candidates for the State 
Doctorate in Letters, Science or Law, must possess anM.A, or M.S. 
degree or its equivalent from an accredited American college, uni- 
versity, or technical school of good standing. 


Alexandre CALAME - March 4, 196! Principal Thesis: "Regnard, sa vie et son 
oeuvre” ("Regnard, his life and works”) 


Complementary Thesis: ”*Fontenelle Entre- 
tien sur la pluralité des mondes” (”Fonte- 
nelle — Conversation on the plurality of 
worlds”). Critical edition with an intro- 
duction and notes. 


Pierre HAUBTMANN — March 4, 196! Principal Thesis: ”Pierre-Joseph Proudhon ~ 
ga vie et sa pensée, 1809-1849” (”Pierre- 
Joseph Proudhon - his life and thought, 
1809-1849”). 


Complementary Thesis: "La philosophie sociale 
de Proudhon” ("The social philosophy of Proudhon”) 


Serge MOSCOVIC! - March 2!, 196! Principal Thesis: "Etude de la representation 
sociale de la psychanalyse” (”Study of the so- 
cial representation of psychoanalysis”) 


Complementary Thesis: *Consequences psychosocio- 
logiques de la reconversion industrielle” (”Psy- 
chosociological consequences of industrial re- 
conversion” ) 


DOCTORAT D'UNIVERSITE 


Doct orat d'Université: conferred by the Faculties of Letters, Law and 
Science. Prerequisite: the French "Licence" of the M.A. degree. Time 
required: usually two years. A thesis must be written in French, and 
an oral examination taken. 


Ada ABRAHAM - March 14, 196! Thesis: *Contribution 8 l’étude du test de Ma- 
chover; quelques traits caracteristiques de 1’évo- 
lution de la personnalité chez les écoliers d’ Israel” 
("Contribution to the study of the Machover test: 


some characteristic traits in school children in 
Israel”) 
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David TENE - March 9, 


Donald WALKER —- February 18, 


Henri YEAGER - March 10, 


1961 


Thesis: ”La phonologie de 1’hébreu contem- 
porain selon l’usage d’un unilingue” (”The 
phonology of contemporary hebrew as spoken by 
unilingual people”) 


Thesis: ”La technique des drames historiques 
de‘ Victorien Sardou” (”The technique in Vic- 
torien Sardou’s historical dramas”) 


DOCTORAT DU 3éme CYCLE 


Amar MAHJOUBI - March 2, 


Jean BOISSELIER - January 30, 


Guy CHALVON-DEMERSAY March 10, 


PRINTED THESES DEPOSITED JANUARY 


1961 


1961 


1961 


Thesis: ”La fortune littéraire d’Herman Mel- 
ville en France” (”The literary success of 


Herman Melville in France”) 


Thesis: ”La statuaire du Champa ~ Recherches 
sur les cultes et l’iconographie” (”The statuary 
of Champa-Research on the cults and iconography”) 


Thesis: ”Aspects de la politique étrangére d’Is- 
raél de 1948 & 1958” ("Aspects of Israel’s Foreign 
Policy from 1948 to 1958”) 


Thesis: ”La région de Beja dans 1’Antiquité” 
("The region of Beja in Antiquity”) 


Herve CARRIER 


Solange CORBIN 


René GIRAUD 


Paul LEVERT 


Principal Thesis: ”Psycho-sociologie de 1’ apparte- 
nance religieuse” (”Psycho-sociology of religious 
belonging”). Presses de 1’Univ. grégorienne, Rome. 


Complementary Thesis: ”La deposition liturgique du 
Christ au Vendredi Saint. Sa place dans l’histoire 
des rites et du théa&tre religieux” (”The liturgical 
deposition of Christ on Holy Friday. Its place in 
the history of religious rites and theatre”). Les 
Belles Lettres, Paris. 


Principal Thesis: ”Les régnes d’Elterich, Qapghan 
et Bilga (680-734). Contribution 4 l’histoire des 
Turcs d’Asie Centrale” (”The reigns of Elterich, 
Qapghan and Bilga (680-734). Contribution to the 
history of the Turks in Central Asia”). Librairie 
d’Amerique et d’Orient - Adrien- Maisonneuve, Paris. 


Principal Thesis: ”L’affirmation de l’étre et le 
probléme du réél dans la philosophie de Louis La- 
velle” ("Affirmation of the Being and the problem 
of the Real in the philosophy of Louis Lavelle”) 

Aubier - ed. Montaigne, Paris. 
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Complementary Thesis: ”Les navigations mé- 
dievales sur les cétes sahariennes antéri- 
eures 3 la découverte portugaise (1434) 
("Medieval navigations on the Saharian coast 

prior to the Portuguese discovery”). Centro 

de estudos Historicos Ultramarinos, Lisboa 


1360. 


Rogier MERCIER Principal Thesis: ”La réhabilitation de la 
nature humaine (1'700-1750) ("The rehabilita- 
tion of human nature”). Ed. La Balance - 


Villemomble (Seine). 


Complementary Thesis: ”L’ enfant dans la Socié- 
té du XVIII® siécle (avant 1’Mmile) (”The child 
in 18th century society (Before Rousseau’s ; 
"Emile”)”). Imprimerie Protat fréres, Macon. 


Pierre MERLAT Complementary Thesis: ”Jupiter Dolichenus Es- 
‘ sai d’interprétation et de synthése” ("Jupiter 

Dolichenus — An Essay of interpretation and 
synthesis”). Presses Universitaires de France. 


Claude PRECHEUR Complementary Thesis: *Le littoral de la Manche 
de Sainte-Adresse & Ault - Etude morphologique” 
("The coastline of the Channel from Sainte-Adresse ' 
to Ault. Morphological Study”). S.F.I.L. et 
Imprimerie Marx Texier réunies , Poitiers. 


Principal Thesis: ”La colonisation allemande et 
le Rio Grande Do Sul” ("German colonization and 
the Rio Grande Do Sul). Imprimerie Nationale. 


Pierre de SAINT-JACOB Principal Thesis: ”Les paysans de la Bourgogne 
du Nord au dernier siécle de l’ancien régime” 
("The peasants of Northern Burgundy during the 
last century of the old regime”). Imprimerie 
Bernigaud et Privat, Dijon. 


Jacques TRUCHET Principal Thesis: ”La prédication de Bossuet - 
Etude des Thames. T. I & II” ("The Sermons of 
Bossuet - A Study of Themes. Vol. I & II”). 
Les éditions du Cerf, Paris. 
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SUMMARIES OF THESES 


André CHASTAGNOL (Doctorat d'Etat) - "THE URBAN PREFECTURE IN ROME UNDER THE BYZANTINE 
EMPIRE" 


This office, the duties of which were originally those of the police and the 
judiciary, underwent profound transformations, beginning with the reign of Diocletian. 
The problem of its administrative jurisdiction arose several times and in different 
ways until 357; 1n this regard the essential dates are furnished by the creation of 
the Italian provinces in the winter of 290-2901, the establishment of the Italian dio- 
cese around 297-298, the estrangement of Constantine and the Senate from 321 to 326, 
the institution of the Italian prefecture of the praetorium in 326. The prefect was 
assisted by a curate of the urban prefecture from 297 to 321 and from 326 to 357; 

. this curate was replaced by a curate of the prefects of the praetorium, temporarily 
from 321 to 326, then definitively in 357. 


In 331 the powers of the prefect of Rome were extended to the interior of his 
urban district: the prefect then became the general superintendent of public works 
and supply, the superior of the traditional curators and of the prefect of the "annona”. 


The Christian prefects were few under Constantine: there were only four, all be- 
tween 325 and 333. Then from 352 to 361 Constance II established the regular alter- 
nation of pagan and Christian prefects, a regulation that Valentinien I reinstated 
from 364 to 375. Gratian instituted the separation of paganism and the State, and 
from 377 to 383 all his prefects were Christians. After his death, without modtftca- 
tion of the religious status, the prefects were still often pagans, at least until 418. 


The office of the prefect (Officium urbanum), its insignia, the senatorial career 
that led to the prefecture, the services attached to the prefecture are studied one 
after the other. 


Olivier BRUNET (Doctorat d'Etat) - "ESSAY ON DAVID HUME AS ESTHETICIAN" 


The purpose of this work is to assemble and organize the ideas set forth by David 
Hume on Beauty, Art and Taste in his specifically aesthetical essays or scattered 
through his more important works as illustrations or comparisons, and to see what he 
could have done if he had completely carried out the project, announced in the pre- 
face of the Treatise of Human Nature, of writing an aesthetics based on the "Science 
of Man". To be sure, the aesthetical experience of Hume is almost exclusively limit- 
ed to the literary field. But his ideas on the great aesthetical problems of the era 
constitute a nearly complete and coherent whole which derives from his general philo- 
sophy and, in particular, from his dynamic conception of the imagination. Indeed, 
in his eyes aesthetical impressions result from certain forms of mental activity 
taking place according to the natural structure of the mind and caused by the per- 
ception of certain objects with a corresponding structure. For its part, art creates 
"fictions" whose domain constitutes the "poetic system of things” and which awaken 
the "passions of the imagination" in the mind. Taste, a function of the mind in whtch 
imagination has also 1ts role, was analyzed more profoundly by Hume than by any of his 
predecessors; he tried to establish its norm by showing how the most durable master- 
pieces were those which conform most closely to the most stable and most universal 
tendencies of the human spirit. If by that he attempts to protect the system of 
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classical values, already attacked, on the other hand the principles of his relati- 
vistic philosophy contain the germs that herald romanticism. However, the direct 
influence of Hume in aesthetics is difficult to discern, for his reputation of being 

an atheist created a sort of conspiracy of silence around his thought. His influence ° 
affected particularly his Scottish contemporaries and successors, but was able, throu. | 
their intermediary, to reach a much broader field. Several modern English aestheti- 
cians have developed some of his most original conceptions, : 


Jacques DUPUIS (Doctorat d'Etat) - "MADRAS AND THE NORTH OF COROMANDEL"” 


A study of the conditions of Indian life in a geographical framework. The geo- 
graphical setting is constituted by the middle and lower basin of the Palar. An old 
historical region whose traditional center 1s the sacred city of Kanchipuram, it al- ‘ 
lows for a sampling of the most varied aspects of South-Indian life. The basis of 
the description 1s a study of regional society (in Tamul and Telugu country) showing 
the various communities (Hindu, Moslem, Christian), their marginal elements (tribes ‘4 
and untouchables), their economic functions. 


A few important contemporary aspects become apparent from the picture of agra- 
rian evolution and agricultural life: crumbling of the rights of agrarian ownership, 

very mediocre return on capital imvested in the soil, relegation of stock-raising to 

a marginal zone of the economy. The conflict between the working classes and modern 

industry 1s also a characteristic of our era: firm resistance of the working classes, : 
thanks to varied factors (geographical protection, disparity of salaries, interven- : 
tion of the state for the maintenance of employment). However, several large indus- . 
tries (railway equipment, automobiles, bicycles, matches) have begun to revitalize : 
economic activity in the environs of Madras. This evolution becomes clear particu- 
larly through the duality of a system of credit in which the traditional loaners of a 
money still play the largest role, while modern banks have struggled laboriously 
since the beginning of the century to expand their role in the economy. In conse- 
quence, the great concentrations of capital remain few: "micro-enterprise” is still 
a trait of South Indian economy. 


A series of village and urban monographs presents regional problems froma dif- 
ferent angle. After description of the coastal zone and the mountain masses, several ‘ 
types of villages shed light on rural evolution, particularly that of Dusi, for which 
a series of documents made it possible to reconstruct the economic and social trans- 

formations which have taken place for the past fifty years. Provincial urban life is 
seen in the two cities of Kanchipuram and Vellore: a holy city and a regional econo- 

mic capital. 


Typical: of the large Indian cities which grow too fast, Madras is an extraordi- 
nary example of conurbation. From the distant roots of Proto-Madras to the eras of 
British Madras, it seems that this agglomeration has been an agregate of large and 
small villages, on which the expansion of the 20th century has conferred a belated 
coherence. The past is clearly reflected in the urban areas. Several chapters 
sketch the general characteristics of urban life: water and traffic problems, mor- 
tuary activity, industries, commercial and financial functions. 


(Paris, Adrien-Maisonneuve, 1960. 588 pp., maps and outlines, index, glossary.) 
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THE FRENCH SYSTEM OF EDUCATION 


This special issue of Education in France is the 
translation of a brochure published by the Institut Pédagogique 
National in a series entitled "Mémoires et Documents Scolaires"” 


founded in 1882 by Jules Ferry and Ferdinand Buisson. 


In answer to many requests, news bulletins have been 
prepared on French pedagogy and French school problems. At the 
back of this issue a list will be found of all the bulletins 
and publications distributed by the Cultural Services of the 
French Embassy in the United States. 


English Edition published by 
The Cultural Services of the French Embassy 
972 Fifth Avenue 
New York 21, N. Y. 


. 
. 
‘ 
Pig 
: 
4 
i 
* 
é 
as 
row 
$ 


. 
= 


In all countries today there is evidence of the evolution of educational insti- 
tutions, programs and teaching methods. Technical and scientific developments on the one 
hand, and the transformation of living conditions on the other, require a new system of 
education, answering the needs of the modern world and capable of training young people 
in terms of the responsibilities awaiting them. 


The efforts made in the last few years by the political and administrative au- 
_thorities of France fit into this perspective. Without rejecting the past and the human- 
istic tradition which characterizes France, the French University system wishes to adapt 
its instruction to the pressing realities of 20th century civilization. The child it 
guides today is the adult of tomorrow; it is therefore necessary to prepare and arm him 
accordingly. 


These efforts to bring education up to date are seen especially in the increase 
in funds made available each year to the Ministry of National Education. 


The budget for education which was 149 billion in 1950, or 1/4 of the total 
budget, rose to 720 billion in 1960, or |/9 of the total budget. And these figures do 
not cover expenses borne by the “départements” and "communes." During the same decade 
the number of persons employed by the Ministry of National Education went from 200, 000 
to over 450, 000, 


HISTORICAL BACKGROUND 


During the Middle Ages education was one of the exclusive functions of the 
clergy. in the 13th century Robert de Sorbon created the first residential college for 
the students of the University of Paris. The institution still bears his name today: 
the Sorbonne. 


The Renaissance encouraged and developed the taste for learning and education 
attempted to free itself from ecclesiastical bondage. 


Nevertheless, during the |7th century the Jesuits succeeded in maintaining 
their influence until Humanism, Descartes, Pascal and then Voltaire and the Encyclope- 
dists, introduced newanalytical and logical thought processes and stamped education with 
an original and lasting seal, 


The 18th century, fluctuating between J.-J. Rousseau's return to nature anda 
certain scientific and technical empiricism, expressed these apparently contradictory 
influences even in the methods and spirit of teaching. 


Nevertheless, such currents were felt only by the elite. On the eve of the Re- 
volution more than half the men and three-quarters of the women were stil! illiterate. 
it was the Constituent Assembly that, by the law of September 3, 1791, proclaimed every 
citizen's right to education. The Convention laid the foundations of the "Grandes 
Ecoles" which survived changes in government and continue to prosper today. 
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The 19th century was characterized by the development of education. Napoleon | 
created the imperial University. Although the decree of March 17, 1808, did not concern 
itself with primary education, it gave a firm structure to secondary education and in- 
stituted a monopoly: no school, no academic establishment could be formed outside of 
the Imperial University (seminaries excepted). 


French education is indebted to the Third Republic for the essential lines of 
its present structure. in 1880, secondary education was finally opened to girls. In 
1882, an even more important innovation was made when free compulsory primary education 
was instituted. During the same period religious instruction was abolished in public 
schools. The proportion of illiterates, whichwas still 20% in 1872, fell to 4.2% in 1910. 


GENERAL 


PRINCIPLES 


The French academic system is dominated by a certain number of general prin- 


ciples: 


~ Freedom of education makes possible the coexistence of a public system of edu- 
cation and private educational institutions which may benefit from State aid. 


~ Education is compulsory until the age of 16. 
- Public education is free. 


~- Public education is secular. 


~ Official degrees and diplomas are granted by the State following public ex- 
amination. 


1. = Public education and private schools 


According to the Constitution, "the Nation guarantees equal access of the child 
and the adult to instruction, professional training and culture. The organization of 
free secular public education on all levels is a duty of the State." 


But public educational estab) ishments, created and maintained by the State, the 
"Départements" and the "Communes", do not have an educational monopoly. 


Alongside these establishments there are private educational! institutions, 
created and maintained by individuals, associations, professiona] agencies and religious 
organizations. Since passage of the Law of December 31, 1959, private educational insti- 
tutions may receive State aid; they may ask to be integrated into the public education 
system; they may preserve their separate status andsign either a "contrat d'association" 
or a "contrat simple" indicating the extent of State participation in their expenses. 


Freedom of education is guaranteed by the law, but the State exercises certain 
controls over private educational institutions: they are inspected for conditions of hy- 
giene and sanitation and the observance of requlations on compulsory schooling; inspec- 
tion bears upon instruction only in order to verify that it is not contrary to morality, 


the Constitution and the laws. In addition, schools under contract are subject to State 
pedagogical and financial controls. 
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2. - Compulsory education 


Education is compulsory until the age of 16 for children of the two sexes, 
French and foreign, who have reached the age of 6, beginning January |, 1959. Compul- 
sory inspection has as its object education and basic knowledge, theelements of general 
culture and - optionally - the rudiments of professional and technical training. Penal- 
ties for breaking regulations on compulsory schooling may be imposed upon members of the 
teaching corps and the persons responsible for the children. 


3. - Tuition-free public education 


Free tuition was instituted progressively by the Third Republic. 


The studies themselves are free in all public educational establishments, with 
the exception of the Universities and certain "Grandes Ecoles." 


Higher education is not free, but academic fees are very low. In practice, more 
than half of the students are excused frol paying them. 


The State, the "Départements" and the "Communes" grant scholarships to students 
whose scholastic aptitude has been recognized and who belong to families of modest means. 
The scholarships are intended, in the case of higher education, to cover academic fees 
and living expenses in university towns; for secondary education, to cover the pupils’ 
living expenses (food, clothing, books, etc.). More than 30% of the students benefit 
from full or partial scholarships. 


4, =- Secularity of public education 


The neutrality of public education in religious, philosophical and political 
matters was included in the same law as compulsory schooling, of which it is the first 
condition (1882). It was confirmed by the separation of Church and State (1905). 


Secularity assures respect for freedom of thought. 


Pupils at all schools are authorized to practice their religion freely and to 
receive religious instruction outside of class hours and school buildings. Moreover, in 
the "lycées" and "collages" which have boarders, upon the request of families, religious 
instruction can be given students at the school itself by ministers of the various faiths. 


5. - The public nature of examinations and competitions 


Examinations are public tests open to students of State establishments and pri- 
vate institutions. 


The competitions (recruitment of civil servants in general) are open without 
distinction to all candidates fulfilling the age and degree requirements. 


Examinations and diplomas of private establishments have no official value (how- 


ever, certain diplomas granted by private technical establishments are recognized by the 
State). 
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ORGANIZATION 


Within the Ministry of Education, creative and administrative responsibilities 
are shared by several divisions: 


Some are in charge of general services (General administration and services 
common toall levels of education - school and university supplies and equipment - medical 
and social services - libraries). 


Others exercise authority in the strictly academic field: 


- "Direction Générale de |'Organisation et des Programmes Scolaires" (Office of 
School Organization and Programs) which regroups and coordinates the activities of the 
departments of elementary and complementary education, of classical and modern education, 
or of technical and professional education. 


- "Direction de |'enseignement supérieur” (Office of higher education). 


- "Direction de la coopération avec la Communauté et |'Etranger" (ffice of co- 
operation with the French community and foreign countries). 


And finally, the activities which would normally be those of the "Direction 
générale de |'éducation post-scolaire, de la jeunesse et des sports" (9ffice of post- 
graduate education, youth and sports) are administered by the "Haut Commissariat a la 
Jeunesse et aux Sports." 


"Inspectors general" periodically visit the schools to take direct note of the 
problems which arise and to maké contact with the administrative and teaching staffs. 
The "inspectors general" are responsible for quiding, supervising and grading education 
personnel. At the end of their tours the "inspectors general" submit reports to 
Minister on their observations and proposals for reforms which seem necessary. 


For educational purposes, metropolitan France is divided into !6 "académies," 
to which the Academy of Algiers must be added. Each "académie" encompasses several "dé- 
partements.” It is administered by a Rector, who is the delegate of the Minister of 
National Education and the head of the regional university. The rector directs all the 
educational services and institutions of the "académie," He is represented in each 
"département" by an "inspecteur d'académie," who is the administrator of all the educa- 
tional services and establishments in his "département" with the exception of the insti- 
tutions of higher education. 


The rector and the academy inspector are assisted by specialized inspectors for 
technical education, the services for youth and sports and the health services of the 
schools and universities. The rectors and academy inspectors are civil servants named 
directly by the Minister. 


All public education personnel (heads of institutions, professors, "institu- 
teurs") are paid from the State budget. 


The authorities representing regional or local interests (prefects and general 
councils in the "départements," mayors and municipal councils in the "communes") have 
only a limited role, determined by law. Senerally it concerns only material and finan- 
cial matters (supplying classroom space, equipment and teaching materials, maintaining 
buildings, supplying heat and light, enforcing compulsory schooling, etc.). Local in- 
fluence is never exerted over the teaching itself. 
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PROGRAMS OF INSTRUCTION 


The recently introduced reform of French education purposes to make it possible 
for the different divisions of education to accept children according to their particular 
aptitudes, and not in terms of social criteria or longstanding traditions (the social 
status of the family, its financial position, the father's profession, the location of 
the family home) as too often happened in the past. All children, nomatter to what geo- 


graphic or social environment they belong, must be in the position to receive the educa- 
tion that is suited to each of them. 


The purpose of the reform is expressed in the phrase: "To assure selection of 
the best through advancement for all.” 


Aside from any consideration of origin, children may indeed be classified into 
three categories, according to their individual abilities and aptitudes: 


1. Those suited for "long" instruction leading normally to higher education 


and from there to the increasingly numerous careers which require a very high level of 
general or technical knowledge ; 


2. Those fit to take further, but "short" instruction, leading to intermediate 
level jobs, with a minimum of abstract and theoretical studies ; 


3. Those who are il! suited toextensive studies and will complete their schoo! 


years in a terminal cycle including concrete and practical preparation for activities in 
agriculture, the trades, commerce or industry. 


At the end of elementary education, which is the same for all children, each 
child is to be placed in one of these categories with thought given to his orientation. 


Within the limits of the above categories the nature of instruction (classical, 
modern or technical) corresponding to the abilities of each child must also be determined. 


To carry out this"channeling” judiciously, it is necessary to have already per- 
ceived the aptitudes of each child. To meet this need the "cycle d’observation”, insti- 
tuted for all schools was initiated in September, 1960, in all the "classe de sixiéme" 
(11 and 12 yearsold) of the "lycées” and "colléges d'enseignement général" and in a cer- 
tain number of “unités dispersées”, created in the elementary schools. 


The public educationa! institutions in France can be classified in general into 
two major groups: 


|. Primary and secondary schools under the administrative responsibility of the 
"Direction Générale de |'Organisation et des Programmes scolaires" (Office of School Or- 
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The teaching programs and methods are determined for all of France by minis- 
terial rulings, after consultation with councils composed, for the most part, of repre- 
sentatives of the different educational fields. However, teaching programs for certain 
subjects are currently being adapted to regional needs. 


The recruitment and training of teachers take place under uniform conditions 
for the entire country. All members of the teaching staffs are named by the Minister or 
his delegates, the Rectors. 


Various councils, committees, and commissions composed in part of members ap- 
pointed by the administration and in part of professors and "instituteurs" elected by 
their colleagues, actas advisors to the university authorities. The most important are: 
the "Conseil Supérieur de |'Education Nationale" which meets with the Minister; the 
"Conseils d'Enseignements" which offer opinions to the Directors of the Ministry, the 


"Conseil Académique" which sits with the Rector, and the "Conseil Départemental de | 'En- 
seignement Primaire." 


These Councils which have only an advisory function, exercise a profound in- 
fluence upon the organization and administration of education. 
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ganization and Programs). They provide: 


- At the bottom’) Pre-school education ("4coles maternelles” and "classes en- 
formingaunit ) fantines"), elementary education (primary schools); 


- Terminal education for pupils who limit their studies to compulsory school ing 
(various schools); 


- Education on the secondary level, differentiated study programs pursuing par- 
ticular goals: 
"Short General Education" ("colléges d'enseignement général"), 
"Long General Education" ("lycées" and "lycées techniques"), 
"Short Professional Education" ("colleges d'enseignement technique"), 


"Long Professional Education" ("lycées techniques"). 


2. Institutions of higher learning (Universities and Faculties, "Grandes 
Ecoles", Engineering Schools) administered for the most part by the "Direction de | 'En- 
seignement Supérieur” (Office of Higher Education). 


We shall study the organization of these various forms of education in terms of 
the theoretical age of the students for which each is designed. 


1- FROM 2 TO 6 YEARS : “MATERNAL” OR PRESCHOOL EDUCATION 


This instruction, which is not compulsory, is offered inthe "écoles maternel- 
les" and the "classes enfantines" attached to primary schools. 


The children are given the attention required by their physical, intellectual! 
and moral development (physical and sensory exercises and exercises in language and ob- 
servation). 


The methods used in French kindergartens, partially inspired by the theories of 
Montessori and Decroly, havea profoundly original character. An elite group of "inspec- 
trices" and teachers has given new life to this level of education. 


2- FROM 6 TO 11 YEARS : ELEMENTARY EDUCATION 


Instruction on this level is the same for all children, whatever their eventual 
orientation. It is offered in the primry schools for boys, girls or both. 


Elementary education includes three courses: 


the preparatory course (6 to 7 year olds), 
the elementary course (7 to 9 year olds), 
the intermediate course (9 to || year olds). 


Primary instruction includes: 


- the teaching of French, 
- moral and civic instruction, 
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reading and writing, 

arithmetic and the metric system, 

history and geography, especially of France, 

object lessons and basic scientific notions, 

the elements of drawing, singing, handicrafts, needlework (for the girls), 
physical exercises. 


Special aspects of education on this level are: 


- special schools or classes for the readaptation of deficient children; 

- schools or classes for the development of handicapped or retarded children; 
~ fresh air schools for children with delicate health; 

- boarding schools for children of boatmen, nomads. etc. 


3- FROM 11 TO 13 “CYCLE D’'OBSERVATION” 


At the end of the 2nd year of the intermediate course the “cycle d'observation® 
accepts children who have had a normal elementary education. 


To be admitted to a "classes desixiame”, the pupils must be at least || and no 
older than 12 and have been judged satisfactory after appraisal of their aptitudes as 
shown on their school records. A written examination is organized in each “département” 
for pupils from private schools or for those whose general average is inadequate. The 
committees which examine the records or the candidates include representatives of public 
education, arepresentative cf academic and vocational guidance, a doctor from the school 
health service, and representatives of the children's parents. 


The classes which constitute the "cycle déobservation” are an integral part of 
' the school where they are installed. This cycle includes the study of the regular pro- 
grams for the "classes de sixiame et de cinquiame". These programs are kept as similar 
as possible in all the various categories of schools. 


However, it must be noted that students in the classical] sections have only a 
3-month period of instruction like that of the others; the classical students begin the 
study of Latin with the 2nd quarter of the "sixiéme." 


; The cycle lasts two years (6e and 5e or corresponding classes). However, at the 

end of the first quarter, the "conseil d'orientation” gives the families, who make their 
own decision, a first opinion on the type of studies which seems best suited to their 
‘children's aptitudes. The pupil can then either stay in the estab] isiment where he was 
placed during the first quarter, or (if that school doe~ not have the type of instruction 
for which he is considered suited) enter another institution which offers it. The coun- 
cil's opinions will be restated (or modified) during and at the end of the first and 
second years of the "cycle d'observation.” 


At the end of the "cycle d'observation” the families have two alternatives: 


a) To choose the form of instruction proposed by the Council, which their 
children are then immediately authorized to take; 


b) To choose another form of instruction for which their children must ob] i- 
gatorily take an aptitude test. 
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The Council of ortentation is made up of all the teachers instructing the same 
class or the same group of classes. Under the direction of the "professeur principal”, 
the council coordinates and reviews the observations made by the different teachers on 
the aptitudes of each child. It establishes the individual record which in a way re- 
presents the psychological and academic profile of each child. The council also estab- 
lishes useful contacts with the parents and transmits its opinions and recommendations 
to them. When advisable, it is assisted by the "Centre départemental d'orientation sco- 
laire et professionnelle." 


On the "départemental” and national levels there are "conseils départementaux 
d'orientation” with the responsibility of harmonizing the guidance work of various groups 
and making proposals for the "carte scolaire," and a “Conseil ministériel d'orientation" 
whose purpose it is to organize and improve the methods of observation and guidance. 


The so-called reception and adaptation "classes de 4e" take pupils who, for 
some reason, could not be admitted to the "sixiame” and those for whom reorientation was 
made necessary by the revelation of new aptitudes. These classes have schedules and pro- 
grams fitting their mission. When necessary, they will be followed by "classes de 3e 
d'accueil." 


It should be noted, moreover, that observation and orientation continue beyond 
the "cycle d'observation" itself, in all the forms of education and throughout the years 
of schooling. Possibilities for transferring from one type of training to a more appro- 
priate one are arranged largely through special reorientation sections ("classes pas- 
serelles"). 


Thus consideration is takenof changes in aptitudes, vocations slow in appearing, 
and all the early and latematuring factors which define the profound nature of each child. 


4 - FROM 13 TO 18 YEARS 


After the "cycle d'observation," the children have a choice of five different 
forms of education. But, in fact, fromthe age of || they are already involved in certain 
forms, since the "cycle d’observation" is part of the normal progression of studies. 


However, aswe have just seen, each child always has the possibility of reorien- 
tation, in going from one of these types of training into another. 


Thus the five are: 


A. - "L'enseiqnenent terminal"(Terminal Education) 


Besides the two years of the "cycle d'observation,” during which the normal pro- 
gression of studies is followed, this training includes three years of terminal studies 
providing botha rounding out of general education and concrete and practical preparation 
for activity in agriculture, handicrafts, commerce or industry. The vocational training, 
which varies according to local particularities, is generally carried out in liaison 
with certain private enterprises through contract agreement. It can be given ir estab- 
lishments for vocational instruction and in various other schools. 


Primary education is recognized by the “dipldme de fin d'études" (diploma of com- 
pletion of studies) which bears mention of the vocational specialization chosen. How- 
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ever, between now and 1967, the date when compulsory schooling until the age of 16 will 
take effect for the first group of pupils affected by the 1959 law, this trainingwill be 
recognized bythe “vertr‘icat d'études primures élémentaires", granted after examination, 
to pupils who reach the age of I4 during the co: se of the year. 


8. - "L'enseiqnement yeneral court" (Short General Education) 


Short General Education accepts at the level of the "classe de sixiéme” children 
who have finished the elementary cycle. This education includes the two years of the 
"cycle d'observation,” plus three additional years of study. It is given in the “co/- 
leges d'enseignement général", 


Children are accepted from the age of |! upon request and after an examination 
of their aptitudes. Nevertheless, possibilities for transferring are provided, always 
after examination of aptitudes, from the primary school (terminal cycle) to the "college," 
at the level of the "classes de Se et de Ye.” 


Short General Education offers programs which are practically the same as those 
of the first cycle of Long General Education (modern section); especially at the level 
of the classes of observation (6e and 5e). This is done to make it possible at any 
moment to transfer from one form of education to the other. 


Short General Education prepares pupils for average non technical jobs and for 
the training schools for school teachers (Ecoles Normales). It is recognized by the 
Brevet d'enseignement général”, 


"L'enseignement general tonq” (Long General Education) 


~ The Long Form of General Education includes: 


1. The two years of the cycle of observation. 
3 2. For the two years following this cycle, three sections: 


; - Classical section A, distinquished by the teaching of Greek, Latin, and one 
modern lanquage; 


- Classical section L, distinguished by the teaching of Latin 2nd instruction 
in two modern languages; 


- The modern section distinquished by concentrated instruction oi French and 
the teaching of two modern languages. 


3. For the two years of the second cycle, seven sections: 


~ Classical section A, distinguished by the teaching of Greek, Latin and one 
modern language, with complementary instruction, in part optional (sectionA'), 
and making possible eventual orientation toward scientific ctulies, 


- Classical section B, characterized by the teaching of Latin, two modern 


languages, and by a general education oriented toward the /reumn sciences and 
their modern means of expression. 


- Classica’ section C, distinguished by the teaching of Latin, sciences and a 
modern lanquage. 
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- Modern section M, characterized by the teaching of sciences and the study of 
two modern languages. 


~ Modern section M’', distinguished by the teaching of experimental, physical 
and biological sciences, and concentrated study of one modern language. 


- Technical section T, characterized by the teaching of sciences, one modern 
language and fundamental industrial techniques. 


- Technical section T', distinguished by orientation of the various subjects 
toward economic factors, their modern means of expression and by the study of 
two modern languages. 


4, For the seventh year general education, which in every case includes initia- 
tion to philosophy, is given in five sections: 


- philosophy 

- experimental sciences 

- mathematics 

- mathemtics and techniques 


- economics and hwmnan sciences. 


Long General Education leads to the baccalaureate, a degree conferred by the 
Faculties of Science and the Faculties of Letters and Human Sciences. It is the first 
university diploma. 


The baccalaureate examination is divided into tuo parts, one of which is taken 
at the end of the sixth year and the other at the end of the seventh year when the candi- 
dates are normally aged |7 and 18. Each part includes distinct series corresponding to 
different choices (7 for the first part, 5 for the second). A special series is provided 
in the first part for students who have elected the complementary instruction A' in the 
A section. 


Long General Education is given in the classical, modern and technical "lycées”. 


D. - "L'enseiqnement professionnel court" (Short Professional Education) 


This instruction is designed to assure the training of specialized workers and 
employees. It is given in the "Colleges d‘enseignement technique". 


Short technical education accepts pupils at the end of the cycle of observation, 
whether the latter was taken in a primary school, a "lycée" or a "collége d'enseignement 
général." However, since the entrance age is set at 14, children who have not reached 
this age by the end of the "cycle d'observation," must take a preparatory year. 


Short Professional Education in itself includes three years of study. These 
studies emphasize primarily theoretical and practical training, with a great deal of 
vocational specialization. At the same time, the pupils' general education is broadened. 


At the end of the third year a "certificat d'aptitude professionnelle” (C.A.P. ) 
is granted for these studies. 


This instruction is designed for children whose aptitudes are not suited for 
long and abstract studies and who find employment as specialized workers or employees in 
public services and private enterprises. 
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E. "L'enseignement professionnel long” (Long Professional Education) 


Its basic function is to assure, after the cycle of observation: 


- the training of "agents techniques” in four years; 


- the training of technicians in five years. 
a) The training of “agents techniques" is designed toprepare special ists. 


The title of "agent technique breveté,” is received after passing a public ex- 
amination, the candidate having previously undergone a period of practical training in 
his special branch. 


This instruction is usually given at the “lycées techniques". 


b) The training of technicians is designed to prepare specialists who even- 
tually will occupy averaje positions in the national economy. 


This training is recognized by the title of "technicien breveté.” This degree 
is considered equivalent to the first part of the baccalaureate in certain specialties 
having a level of general culture corresponding to that of the baccalaureate. 


This instruction is normally given in the "lycées techniques” and comparable in- 
stitutions. 


c) Special schools or sections of professional instruction train "techniciens 
supérieurs" through studies which vary in length and emphasis according to the specialty 
taught. 


The students recruited are either "techniciens brevetés,” or students transfer- 
ring from the field of general education or candidates for the engineering schools or 
young workers who have taken adult education courses ("cours dela promotion du travail"). 


The title "technicien supérieur breveté" can be considered equivalent to the 
baccalaureate. 


S- OVER 18 YEARS : HIGHER EDUCATION 


Higher education is designed to offer advanced scientific, literary and artistic 
culture, to promote cultural education and professional development on the highest level, 
to contribute to the progress of scientific, literary and technical research and to assure 
the training of researchers. 


It prepares people for professions requiring both broad culture and thorough 
knowledge, especially for careers in education and public service. 


Higher education is offered in private institutions as wel! as in the public 
establishments. 


The public institutions include: 


a) the Faculties grouped into Umiversities, which have the right to grant State 
degrees (baccalaureate, "licence", doctorate); 


b) the great scientific and literary institutions (researchand study institutes 
‘like the "Collége de France,” or the "Museum d'Histoire Naturelle") and the specialized 


= Feoles" ("Ecole nationale des langues orientales vivantes", "Ecole des Chartes", 
etc. ). 
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a) The Universities 


In metropolitan France there is a University in the p incipal city of each of 
the 16 "académies'" There is also a university in Algiers. 


The different faculties, characterized by their fields of study are: 
- Letters and Human Sciences; 

- Law and Economics; 

- Science; 
- Medicine; 
Pharmacy. 


Every university includes one or more Faculties of Science and a Faculty of 
Letters. With the exception of the University of 3esancon, all have a Faculty of law. 


The Universities of Montpellier, Nancy, Paris and Strasbourg also have a Faculty 
of Medicine and one of Pharmacy. Those of Aix—Marseille, Algiers, 3ordeaux, Clermont- 
Ferrand, Lille, Lyon and Toulouse have only one Faculty of Medicine and Pharmcy; the 
University of Rennes has two of them (Rennes and Nantes). 


The University of Strasbourg also has a Faculty of Catholic Theology and a 
Faculty of Protestant Theology. 


Certain universities include, in addition, observatories, "écoles mationales” 
of medicine or law and specialized "institutes" which are connected with a faculty of 
their field or with the university and are not necessarily located in the same city as 
the university. The universities can also include "collages scientifiques universitaires” 
and "collages littéraires universitaires." 


There are five private Catholic universities, in Paris, Angers, Lille, Lyon and 
Toulouse. 


The fact that nearly half of the students in France are enrolled at the Univer- 
sity of Paris is both a consequence and an illustration of the excessive concentration 
and centralization which characterize French cultural life. 


To correct this situation, a certain number of measures have been taken or are 
under study: relocation in the provinces of certain "grandes écoles," a financial program 
for the development and equipment of provincial universities, an effort to influence 
student opinion in favor of the provincial universities. 


Moreover, these measures are related ina certain way to the government's efforts 
to further the decentralization of industrial enterprises and, as a result, the develop- 
ment of certain regions of France. The expansion of provincial universities cannot fail 
to accelerate and encourage the installation of industries in their vicinity. 


Curricula 


Although any student may attend courses at a given faculty, in principle the 
baccalaureate is required in order to be enrolled and to prepare for the "licence," the 
doctorate and the State diplomas. 


However, recent measures designed to favor the underprivileged social classes 
make provision for admission without the baccalaureate for certain categories of students 
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if they pass a special examination for entrance into the faculties. 
University studies are organized into the following divisions: 


LAW AND ECONOMICS - Young people, even those not holding the baccalaureate, can 
earn the diploma of "capacité en droit" after two years of study. 


Students with the baccalaureate can earn the baccalaureate in Law in two years 
and the the "licence en droit" after twomore years. The "licenciés” in Law can then work 


toward the various "diplomes d'études supérieures en droit" and the doctorate in Law 
(thesis required). 


MEDICINE - Until now the study of medicine included a year of preparatory 
studies at the Faculty of Science, leading to the certificate in Physics, Chemistry and 
Biology (P.C.8.). Recent measures have done away with this preparatory year and extended 
by a year the period of studies strictly related to medicine. 


These studies now include: 


- Seven years of medical studies leading to the Doctorate in Medicine; 


- One or more years of additional study for specialization, which is accompanied 
by training periods in hospitals under great professors of medicine. 


SCIENCE - The diploma of "licencié és sciences” is granted to students who hold 
five certificates of advanced studies in addition to a preparatory certificate. 


The Faculties of Science also award: 


— "Diplomes d'études supérieures" for three subjects: mathematics, physics and 
natural sciences; 


- The doctorate in science (thesis required). 
Since January, 1955, a "troisiéme cycle” of a minimum of two years of study open 


to "licenciés” in science and graduates of the "grandes écoles” is responsible for the 
training of researchers. 


LETTERS -— The Faculties of Letters and Human Sciences award: 


- The diploma of "licencié és lettres,” whicn is granted any student holding 
four certificates of advanced studies in addition to the certificate of general literary 
studies ("propédeut ique” ); 


- "Diplomes d'études supé4rieures de lettres" for seven categories: philosophy, 
classical languages, modern foreign lanquages and literatures, history, geography, modern 
letters, art and archeology; 


~ The doctorate in letters (thesis required). 


The same faculties also confer a "licence de psychologie," for which three cer- 
tificates in the major field are required. 


Finally, since 1958 there are "troisiémes cycles" in letters, which answer 
research needs like those which led to creation of the "troisiames cycles" in science. 
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PHARMACY ~ After at least five years of study, 
essentially: 


- The "diplome d'Etat de pharmacien." 
- The doctorate in pharmacy (thesis required), 


the faculties of Pharmacy confer 


It should be noted that of approximately 212,000 students enrolled in the uni- 
versities of metropolitan France, nearly 7,000 come from countries in the French Community 
and 15,000 from foreign countries. 


b) Institutes and "Grandes Ecoles” 


Aside from the faculties themselves, higher education is offered in a certain 
number of Institutes attached to a faculty or university and especially in the "grandes 
écoles". 


The latter offer preparation for careers on the highest level of public ad- 
ministration, education, business, the army, the navy, public health, etc. 


The top-ranking executives in industry and commerce are trained at the "écoles 
supérieures du commerce" and the engineering schools. 


In the "écoles supérieures du Commerce" the program of study takes three years. 
It is adapted to the economic nature of the region in which the particular school is 
located. 


The Engineering Schools include: the national engineering schools, "Arts et Mé- 
tiers” (mechanical arts); specialized engineering schools (Ecole nationale de Céramique 
de Savres, Ecole des arts et industries textiles de Roubaix, etc.), and national advanced 
schools of engineering attached to the universities, which are also highly special ized 
(chemistry, industrial electricity, electronics, etc. ). 


Students are admitted to the "grandes écoles” only aftera difficult competitive 
entrance examination (there are about 10 times more candidates than openings) which de- 
mands of thecandidates intellectual and imaginative talents, a level of studies superior 
to that of the baccalaureate and often twoor three years of preparation generally carried 
out in special classes at secondary institutions. 


More than 15,000 students each year enter these "grandes écoles,” at which tui- 
tion fees and living expenses are paid by the State 


The most important personalities in letters, politics and science are usually 
graduates of the "Ecole normale supérieure," which educates the best qualified professors 
in secondary and higher education, and from the "Ecole polytechnique," which trains stu- 
dents for military and engineering careers. 


Among the "grandes écoles" which have given French culture its great prestige, 
mention must also be made of: the "Conservatoire National des Arts et Métiers,” the 
"Ecole Nationale Supérieure des Mines," the "Ecole Centrale des Arts et Manufactures,” 
the "Ecole Nationale Supérieure des Ponts et Chaussées," the Ecole Nationale d'Adminis- 
tration.” 
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Higher education, the third and last level of national education, does not seem 
to have been noticeably affected by the recent reform, 


It has always been closely tied to scientific research. But these ties have 
become more numerous and constant today. This is so because research supplies education 
with rich and vital material and keeps it at the level of science in the making. Thus 
education extends research and assures the training of future research teams along the 
lines of the newest scientific trends. This is why one of the principal objectives today 
is a liaison betweenthe untversities and industry, assured by various agencies, by meet- 
ings and seminars and by the "instituts de promotion supérieure du travail." 


The work of higher education today is defined by the imperative needs of society 
and its techniques: society of course has always produced intellectuals and scholars 
but it does not forget that they must also be producers serving the nation. 


PHYSICAL EDUCATION AND SPORTS 


This training is a compulsory part of the programs and schedules of all levels 
of public education. It is designed for the whole body of students but must be adapted 
to the age and individual capacities of each one, under medical supervision. 


in the primary schools, physical education was for a long time givenby the "in- 
stituteurs” and "institutrices," but the tendency today is to replace them by physical 
education teachers wherever possible. A test in sports, the "brevet sportif scolaire," 
is required of candidates for the "Certificat d'études primaires élémentaires" (and in 
the future, for the "Diplome de fin d'études). 


In the "lycées” and "colleges", physical education is given by special teachers. 
A physical education test is compulsory for the baccalaureate and optional for the other 
examinations. 


In higher education, progressive measures havebeen taken to make sports compul- 
sory. More and more universities and "cités universitaires" are being equipped with 
stadiums and gymnasiums. 


In a general way the place reserved to sports in school programs has been ex- 
tended considerably during the last few years, and the training of the body now moves 
apace with the education of the mind. 


EDUCATION IN THE ARTS 


instruction in the arts is offered in an elementary and progressive form 
(drawing, modeling , solfege, choral singing, instrumental music) in the elementary, "com- 
plementary", modern, classical, technical and professional schools. It is given either 
by the regular teachers or by specialists. 


Full time instruction in the plastic arts, music, dance and the theater is given 
in various special schools. 


For the plastic arts and architecture, we should mention: the art schools and 
the regional schools of architecture in the principal provincial cities, and the "Ecole 
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nationale supérieure des Beaux-Arts” and the "Ecole nationale supérieure des Arts décora- 
tifs" in Paris. 


For music and the theater: the conservatories in the provinces and the "Conser- 
vatoire national de musique" and the "Conservatoire national d'Art dramatique" in Paris. 


AGRICULTURAL EDUCATION 


Agricultural instruction has just been reorganized with close co-operation be- 
tween the Ministry of National Education and the services of the Ministry of Agriculture. 


The fundamental goal is to multiply and expand thecourses in basic agricultural 
instruction in order to achieve modernization and rationalization of the nation's rural 
economy and give the French farmer a higher professional status. 


This instruction is given in "Collages d'enSeignement technique” specializing 
in agriculture, special sections of "Colléges d'enseignement g4néral," centers of post- 
graduate instruction in agriculture and home economics, agriculture, regional schools of 
agriculture, national schools for the training of engineers and, crowning them all, the 
"institut national agronomique de Paris," an institution of advanced soecialization and 
research. 


“EDUCATION PERMANENTE ET PROMOTION SOCIALE” 
- Adult Education - 


To make 1t possible foreveryone to add to the general knowledge acquired auring 
compulsory schooling and to avail him more readily of all the sources of culture and all 
the means of personal development, the public authorities and especially the National 
Education Services are making an effort topromote a broad movement of cultural education 
and vocational advancement throughout the nation. 


"Cultural education" open to all is offered: 
- in special centers, directed or recognized by the State, 

- in the various educational institutions, 

- by private associations which, becauseof their purpose, benefit from State aid. 
Vocational advancement has the particular goal of contributing tothe "fromot ion 


du travail", by helping all citizens, according to their aptitudes and ambitions, to 
climb the steps in the job hierarchy. 


Courses in vocational advancement organized under the authority of the Minister 
of National Education, aregiven either in schools or in special public or private centers. 


This innovation answers a serious need of the working world and makes it possi- 
ble to associate the whole of the working population to the transformation of national 
life. 
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TA SUM UP... 


The French system of education entails compulsory schoolinj, from 6 to 16 
(10 years), followed by optional studies. 


Compulsory education ineludes three distinct phases: ° 


1. A “cycle élémentaire” (or primary) open to children aged 6 and normally 
lasting 5 years. 


2. A "cycle d'observation", lasting 2 years, taking children at the end of the 
primary cycle in all schools and including, in addition to the normal progression of 
studies, observation of the oupils' aptitudes with a view to their orientation. 


3. A three-year “cycle terminal” which can be taken in the primary schools, in 
any other institution of general or technical education, in establishments or centers 
under other ministries than that of National Education, or even in businesses or indus— 
tries which have centers of education and vocational trainin. 


After the age of 16 school is no longer compulsory. It 1s continued voluntarily 
by students who entered the "lycées" and "colleges" between the ages of 10 and 1g, a 
a good mamber of whom go on to higher education. 
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METHODS 


The teaching methods advocated in French education are closely bound to the re- 
organization of studies. It can even be said that to a great extent the reform is a re- 
sult of the pedagogical experiments carried out since the war in a certain number of 
classes, especially in those referred to as "new" until 1952, and later called "pilot 
classes." 


French education, working above all toward the maximum development of each 
child, has perfected and applied active methods in an increasingly broad manner. 


Active methods may be defined as all methods which put truly creative activities 
into play and make the child participate actively in the discovery of the knowledge he 
must acquire. It is therefore not a question of instituting a pedagogical dogm, but of 
promoting a unity of intention, direction and spirit. 


Active teachinjymethods nevertheless rest upon a certain number of general orin- 
ciples: 


|. Activation of studies and exercises 


All true, or well assimilated, learning is based not on the acquisition of in- 
formation committed to memory but on personal verification of results obtained through 
observation or experimentation. 


The child must be made active: he must acquire knowledge by himself; he must be 
much more of an actor than a spectator. 


He is thus offered not only specific assignments but also creative opportunities 
of an individual nature and exercises carried out in teams. 


Thus the child follows his own inclination while at the same time fitting him- 


self into a whole: he develops his spirit of initiative and his spirit of co-operation 
simultaneously. 


2. Modification of the teacher's role 


This change in the pupil's attitude presupposes a change in the attitude of the 
teacher. The latter has to abandon the traditional "ex cathedra" course: his roie is 
basically to stimulate the pupil and to stay in the background as much as possible while 
still exercising subtle control. He prepares the work beforehand, lets the children act 
by themselves, then corrects errors and finally in common with the children, makes a 
synthesis of the question under consideration. 


3. Study of the natural and human environment 


It is necessary to relate education to life, to make abstract ideas concrete, 


to associate studies with the exterior realities which await each pupil at the end of 
school. 


Study of the natural and social environment puts the children in direct contact 
with the world in which they live and with its problems. This contact is made possible, 
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either by class visits, course illustrations, or inquiries which the children make into 
the environment surrounding them or through the use of documentation. 


It is equally important to make education alive by letting modern life and cur- 
rent affairs, in all their aspects, enter into school activities. 


The study of environment and current affairs as well as the "activation" of 
school work, is based essentially upon the principle of the center of interest. 


4, Partial student supervision of discipline 


In the same way that the teacher allows the pupils freedom for initiative and 
research, he gradually leaves them the responsibility of discipline. 


This application of self-discipline constitutes a real apprenticeship of freedom 
and solidarity. 


Active methods which are inseparable from the observation, orientation and edu- 
cational coordination instituted by the reform, are the best suited to allow these mea-— 


sures all their effectiveness. They require an atmosphere of reciprocal freedom and 
trust in the classroom. 


Broadly applied in elementary education, used more and more frequently in the 
classes of the "ler cycle” and especially in the classes of the "cycle d'observation,” 
these methods tend to find their way into the highest levels of education. 


Because they develop curiosity, initiative and personal creativity, they have a 


vast influence on adult education ("éducation permanente") which is one of the solutions 
for the world of tomorrow. 


THE TEACHERS 


Responsibility for education on the various levels is entrusted to teachers who 
can be classified according to their qualifications as "instituteurs", professors of the 
secondary schools, professors of professional education and professors of higher edu- 
cation. 

However, as a result of the reform and the complexity of education, these 
classifications are no longer always absolutely valid, and it is preferable to define 


the teachers in terms of their responsibilities within the limits of the various forms 
of education. 


"Ecoles maternelles et primaires elementaires" (Kindergartens and primary schools) 


The teachers in elementary education are called "instituteurs”. In principle, 
instructors are trained in the "écoles normales". Each "département" of France has a 
teacher-training school for men and one for women. In order to meet needs, exceptional 
recruitment measures have, however, been taken in the last few years. 


Student teachers are recruited by competitive examinations at the level of the 
"classes de seconde” in the "collages" ("secondes spéciales") and the "lycées." The 
nroaram of study at the "école normale” lasts four years. The first three years are 
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focused on study for the baccalaureate. The last one is devoted to pedagogical and pro- 
fessional training. Actually the instructor is called upon to play an active social 
role, particularly in rural areas; there the "instituteur" or "institutrice"” organizes 
extracurricular and postgraduate activities, often holds the job of town clerk and has a 
direct influence upon the functioning of the rural co-operatives. 


Terminal cycle of the primary schools 


The teachers of instruction limited to the period of compulsory schooling are 
"instituteurs” who have had special training. 


Short General Education 


This instruction is normally given by “instituteurs” who have one or more 
certificates toward the “licence” in their field; if no such teachers are available, 


others are selected at the end of a training period followed by an "inspection de con- 
trole." 


In any event, professors from Long General Education and professional education 
can be detached, on a part time basis, and for instruction in their field, to the "col- 
laéges" of Short General Education. 


Long General Education 


The teachers for this form of education are professors with a university degree 
corresponding to the subject they teach. The titular professors of the "lycées" are 
recruited through competitive examinations. 


There are twokinds of competitive examinations on different levels: the "certi— 


ficat d'aptitude au professorat de l'enseignement du second degré” (C.A.P.E.S.) and the 
"agrégat ion.'” 


a) The candidates for the C.A.P.E.S. (9 different categories) must ob] igatorily 
hold the "licence d'enseignement" corresponding to their subject. This "licence" can be 
obtained after indevendent study at the university. 8ut there are also special institu- 
tions which on the basis of competitive examinations accept students who wish to prepare 
for the "licence d'enseignement" and the C.A.P.E.S. examination. These institutions are 
called "Instituts préparatoires aux enseignements de second degré” (\.P.€.S.). 


The competitive examination for the C.A.P.E.S. includes two parts: theory and 
practice. 


The theoretical part includes written tests and an oral one. Students at the 


"écoles normales supérieures", who hold a "licence d'enseignement", are excused from the 
written tests. 


Those accepted by the first part of the C.A.P.E.S. complete their teacher train- 
ing in a regional pedagogical center (C.P.R.) before taking the second part of this exa- 
mination. This training includes active participation in teaching the subject chosen 
under the guidance of pedagogical advisors. 


b) Candidates for the "agrégation" (19 different categories) must hold, not 
only the "licence d'enseignement", but also a "“diplime d'études supérieures". 


The “Ecoles normles supérieures" on the rue d'Ulm (for men) and at Sevres (for 
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women), the “Ecoles normles supérieures"” of Saint-Cloud and Fontenay-aux-Roses and the 
various faculties of letters ami sciences prepare students for the "agrégation.” 


Some of the "agrégés" continue independent studies and research which lead to 
the doctorate and to professorship in higher education. 


Students admitted to the "4coles normales supérieures,” the !.P.E.S. and the 


C.P.R. receive a salary which improves their living conditions and helps them concentrate 
on their studies. 


The "“agrégés" represent around 25% of the professors on the secondary level. 
This degreeentities them tocertain financial privileges and a reduction in course hours. 
They must give !5 class hours a week as opposed to |8 for those with the C.A.P.E.S. 
The supplementary hours which either may fill are paid over and above their salaries. 


Professional education 


The teachers of professional (or technical) education are of two kinds: profes- 
sors of general subjects and professors of technical ones. 


The degrees required differ according to the category of the establishment in 
which the teacher works. 


In the technical "lycées” and the comparable schools, the professors of general 
subjects must have the same degrees as professors of Long General Education. 


In the "colléges d'enseignement technique" and comparable institutions, they 
are required only to have a "licence" in the field they teach, unless they have been 
chosen from among "instituteurs" or students completing a training cycle in an "école 
normale nationale d'apprentissage”. 


As for teachers of technical subjects, they hold certificates of aptitude 
qualifying them in the different categories of institutions for the posts of "professeur 
technique", "professeur technique adjoint" or "professeur d'enseignement technique 
théorique”. 


“Cycle d'observat ion 


Depending on the case, the teachers of the observation cycle belong toelementary 
and "complementary", classical and modern or technical and professional eddcation. 
Whether instructors or professors, they are all supposed to have special psychological 
and pedagogical training, designed to assist them in the methodical analysis of the 
_Students' aptitudes. They are chosen by the Rector, after approval by an academic can - 
mission. 


Higher Education 


At the university, lectures are given by "professeurs titulaires d'une chaire", 
"mattres de conférence" and "agrégés." 


"Chefs de travaux," assistants and monitors take part in practical instruction 
_ under the direction of the professors. 


The titular professors must be at least 30 and have their doctorates; they are 
named by the Minister from a complete list of candidates. 
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The "“agrégés" of the faculties of law, medicine and pharmacy are recruited 
through competitive examinations open to candidates for the doctorates in law, medicine 
and pharmacy. 


The "maitres de conférence " in the faculties of letters or sciences must also 
hold the rank of doctor and be registered on an “aptitude” list. 


Salaries 


Salaries, called "traitenents", are paid by the State. The salaries depend on 
the rank of the teacher ("instituteur", "professeur certifié", "professeur aqré7é", "pro- 
fesseur de faculté", etc.). Each rank is divided into classes or levels in which ad- 
vancement is made according to seniority, or more rapidly if superior professional value 
is recoqnized in the course of inspections. 


Public teachers with families benefit from family allocations as doal] citizens. 
They also receive social security benefits like all other workers. 


Although they do not have the right to participate personally in commercial ac- 
tivities or to carry on another career simultaneously, the members of the teaching corps 
are nevertheless authorized to have a smal] number of remunerative activities of a pri- 
vate nature, such as private lessons, editing, research, etc. 


The basicannual salaries, subject to withholding deductions and before benefits, 
as of October |, 1960, in Paris were: 


- for teachers in primary education: 
from 6,133 NF to 10,943 NF; 


- tor "professeurs certifiés” on the secondary level: 
from 7,215 NF to 16,955 NF; 


- for "professeurs agrégés” on the secondary level: 
from 9,980 NF to 22, 848 NF; 


- for university professors: 
from 24,050 NF to 47,220 NF. 


To these figures an "indemnité de résidence” equaling 20% of the base salary 
must be added. 


Finally, itmust be noted that teachers have school vacations and that they con- 
tribute to a retirement pension which, after forty years of service, can reach three- 
quarters of the teacher's active salary. 


Teachers in Society 


One of the most precious prerogatives of teachers is the freedom they enjoy - 
like all citizens - on the political and social levels. 


This freedom which dates from the founding of the universities, was reinforced 
by the liberalism of the 19th century. This is particularly true for professors of 
higher education who are almost totally independent from the public authorities. 


The French professor enjoys total freedom of thought and expression. His in- 
dependence is manifest even in the organization of his work, his choice of methods and 
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books, the subjects he treats, the advice he gives students, etc. 


His freedom is assured bythe guarantees which protect teachers; no disciplinary 
action can be taken against any of them unless the accusations made against the teacher 
are examined by a jury including a certain number of his peers. 


EDUCATION OUTSIDE FRANCE 


Within the limits of the French Community, France continues to offer the coun- . 
tries which recently attained independence (Senegal, ivory Coast, the Congo Republic, 
Madagascar, etc.) substantial cultural and educational assistance by sending them 
"instituteurs” and professors. 


Moreover, the French government accords particular importance to the dissemi- 
nation of its form of education to foreign countries as the development of cultural re- 
lations, intellectual understanding and scientific co-operation lead to friendship 
among peoples. 


Over six hundred French educational institutions exist in the world: French 
institutes attached to French universities, "lycées" for secondary education, "lycées" 
of the lay Mission, "Alliance Francaise” centers, religious institutions. 


All these establishments teach the French language and make an effort to de- 
velop the practical use of it. They try to make the essential aspects of French culture 


known in the realm of science and letters and in the fields of fine arts, medicine and 
law. 


THE EDUCATIONAL REFORM AND ITS PERSPECTIVES 


The reform plan, which has just been set up, represents a profound transforma- 
tion of the soirit of teaching, the repercussions of which will be felt in the very 
structure of French society. 


Its importance explains the impassioned debates which surrounded its prepara- 
tion, study and first applications. 


Nf course since the end of the war a certain number of measures had been 
taken (sometimes improvised) to meet the most urgent needs. 3ut these measures were 
not related to each other; therefore, a logical coordination had become necessary. 


The extension of compulsory schooling until the age of 16 is, in itself, an 
innovation of capital importance. it will be especially beneficial to children whose 
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studies have been until now sacrificed for reasons that were most often rooted in the 
family. 


It was also wise to give this extension full significance and effectiveness by 
associating with it a rearrangement of studies which accounts for the aptitudes of each 
student and draws education closer to the practical realities of life. 


French education, as it was conceived until now, actuallycreated an antagonism 
between the pursuit of learning and the need for certain young people to enter a pro- 
fession rapidly. Moreover, it encouraged too many young people on the secondary level 
to choose literary or legal careers to the detriment of technical or scientific ones. 
The shortage in France of high level technicians, researchers and science and mathematics 
professors, proves this point rather convincingly. 


While opening up broader educational possibilities to children of the working 
classes, French education also had to fight certain social and cultural traditions 
which no longer corresponded to the needs of the country. 


The solution lay in part in expansion and modernization of a widely differenti- 
ated system of technical education; it lay no less precisely in orientation of young 
people toward scientific careers, withthe condition, however, that scientific education 
become less theoretical, less exclusively centered on pure mathematics, with a shift 
in emphasis toward applied science (physics, chemistry, biology). 


Such were the objectives of reform. 


The reform affirms the equal dignity of technical training and classical cul- 
ture. And while maintaining the pre-eminence of French intellectuals and scholars, 


it establishes a new scale of practical values in keeping with the spirit of modern 
civilization. 


Thanks to the "cycle d'ohservation" and the persistence of observation during 
the later development of students, thanks also to the flexibility of the new structures 
and the interaction among the various forms of education, the necessary professional 


specialization of each individual, in terms of his aptitudes and the needs of the 
nation, seems to be assured, 


3ut nothing would be accomplished if, within these new limits, the students 
continued to act according to the old criteria which are, as we mentioned, essentially 
social. Orientation based on chance and prejudice must be replaced by experimental 
and logical orientation. In this respect there is education to be done as much of 
parents as children. 


This job belongs primarily to the teachers of the "cycle d'observation" for 


whom special complementary training is being provided. Everything must be done so 
that they can carry out the task. 


The new paths which French education is exploring correspond to a double con- 
cern: to assure each individual the unfettered development of his talents and to make 
possible the full use of everyone in the life of the nation. 
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Publications and News Bulletins on French Education 


1. The Cultural Services of the French Embassy in the United States 
2. Historical Evolution and Present Day Principles of French Education 
3. The Organization of the Ministry of National Education 

4. Primary Education 

5. Secondary Education 

6. The French Baccalaureate 

7. Higher Education 

8. The Study of Law 

9. The Study of Medicine 

10. Liberal Arts Studies 

ll. Scientific Studies 


In preparation: 


12. Technical Education 

13. Private Education 

14%. Scientific Research. The C.N.R.S. 

15. Physical Education and Sports 

16. Scholarships 

17. Youth Movements 

18. Recruitment and Training of Teachers 

19. Degree Equivalents 

20. Social Advancement through Education ("La promotion sociale”) 

21. Maladjusted Children 

22. Pedagogical Studies and Documents 

23. The Musical Arts 

24. Education within the Family 

25. Children's Newspapers 

26. Pedagogical Publications 

27. Theatre, Movies, Radio, and Television in the School 

28. Selected Bibliography of Reference Works for the Study of French Educational Problems 
29. Libraries 

30. Museums 
31. Cultural 


Activities in France 


There will be other publications to appear later - 


Furthermore, a quarterly publication entitled Education in France, gives the latest 
news from French schools and universities together with studies on the evolution of 
French pedagogy. This publication is available free upon request. 


To receive the news bulletins and Education in France, kindly address your request 
to: 


Monsieur le Conseiller Culture! 
Sureau de documentation universitaire et scolaire 
972 Fifth Avenue 
New York 21, N.Y. 
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